oV JIATA
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Merop,uquKwe pexomMmeHaauun U 4eMOHCTPaLNOHHaA BepCUAa 3aKJIl0UUTE/IbHOTO
3Tana No HanpaBJIeHUO «Mcnxonornsa»

Tpeknu:

«KorHuTMBHbIE HAaYyKN N TEXHONIOTUN>»
«KoHcynbTatBHaa ncuxonorusa. NepcoHonorna»
«Mo3nTnBHaA ncuxonorna»

«lMpuknagHaa coumanbHaa NCMXonorna»

TemaTtuka 3aaaHun

TectoBble BOMpPOCbl OT6GOPOUYHOro 3Tana npoBepsAtoT 6Ga3oBble 3HaHWA MO
NCUXOANArHOCTMKE, 3KCNEPUMEHTaNbHAA MCUXONOrMK, OOLLEN NCUXONOTUN, COLMaNbHOWM
NCUXONOTUN, MCUXONOTUN AUYHOCTM. MIHBapuaHTHas 4acTb 3aK/HOUUTENbHOTO 3Tana
obpalieHa K WCCNefOBaTeIbCKMM  KOMMETeHUMAM  yyacTHUkoB Onumnuagbl. B
BapuaTMBHOWM 4acTu npejasiaratoTcsa Ha Bblbop 4 Tpeka, B KOTOPbIX OT 2 A0 4 3afaHNi.

Tembl Tpeka «KOrHUTUBHbBIE HAYKN U TEXHOJIOTUUN»!

1. Psychology of perception and attention. pace and time perception. Configurations.
lllusions. Recognition of visual patterns. Perception and action. Volume of perception.
Selectivity of perception and structural models. Attention as mental effort and resource
models. Features integration. Automatic and controlled processes.

2. Psychology of memory. Functional structure of the memory. Memory systems and
levels. Three-components models. The theory of levels of processing. Working memory
models.

3. Psychology of thinking. Global cognitive models. Higher cognitive functions.
Approaches and models. Reasoning processes and models. The processes of problem-
solving. Internal representation and problem solving. Decision-making.

4. Experimental Psychology. Basic and applied research. Development of new research
ideas on the basis of theories and other studies. The measurements, sampling and data
processing. Methods of specifying independent variables. The validity of experimental
research. Types of validity. The main threats to the validity of the experiment. Problems
of experimental control. Experimental plans: single-factorial, multi-factorial. Quasi-
experimental plans. Correlational studies. Usage of the statistical methods.

5. The Psychophysiology of emotions. Basic emotions and the role of reflexive
consciousness. Brain representation of the emotions (Panksepp). Fear system. Inhibition
and regulation of emotions. Positive reinforcement.

6. Psychophysiology of perception and attention. General properties of sensory systems.
Functional organization of the visual system. Color vision. The perception of space.
Binocular competition. Object recognition. Filter Theory.
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7. Psychophysiology of Memory. Functional organization of memory systems. Time-
related memory organization. Explicit and implicit memory. Mechanisms of memory.
Discontinuity of mnemonic processes. Prefrontal cortex and working memory. Memory
extraction processes and metacognition.

Tembl Tpeka «KoHcynbtatMBHaa ncuxonorua. [lepcoHonorusa»: Knaccuyeckue
napagurmbl MO3HaHUA ANYHOCTU. Teopua amuHoctn CJ1. PybuHwTtenHa. [MoHaTue
JMYHOCTN Kak cybbekTa Xu3Hu. OnpeaeneHne AUYHOCTM B KaTeropum >KM3HEHHbIX
OTHOLWEHNN. Mogenn >XU3HEHHbIX OTHOLUEHWA ANYHOCTW. [TOHATUA BHYTPEHHEro wu
BHELWHero Mypa anyHoctu. Kateropma 6eccosHatenbHOro B ncvxoarHanmse. MNpoueccsl v
cosepxaHus 6eccosHaTtenbHoro. OCHOBHble KaTeropum W UAeW aHaJIUTUYeCcKon
ncuxonorm anmyHoct K.I. FOHra. OCHOBbI TyMaHUCTMYECKOW Teopun anyHoctn K.
Popxepca. [loHATME caMOakTyannsmpyrowenca anyHoctn. KWIcTouHmkn, ycnosus,
3aKOHOMEPHOCTM  CTaHOBJIEHUA  JIMYHOCTM.  Teopun  MOTMBALUMW  JIMYHOCTW.
MNpepctaBneHna O ANYHOCTM U byHAAMEHTaNbHbIX MOTUBALMN B COBPEMEHHOM
3K3nCTeHUManbHOM aHanmse A. JIsHrne. OCHOBHbIE NONOXEHWA TPaH3aKTHOro aHainsa 2.
BepHa. MNMoHATNA «3ro-coCTOAHWU», TPaH3aKLMKW, CLeHapueB NYHOCTU. [NepcoHonorus.
WHTerpasbHble KkaTeropum u napajgurmbl nepcoHosornn. [llapagurma  >XU3HEHHbIX
oTHoweHun E.b. CrapoBouWTeHKO W napagurMa oOTpakeHHoW cybbekTHOCTM B.A.
MNeTposckoro. TeopeTKO-MeTOA0NOTNYECKNI dyHAamMeHT NCUXOIOTNYECKOro
KOHCYNbTUPOBaHMA W  HeMeAVLMHCKOW ncuxoTepanuu. [lpeameT, uenw, 3agauu
ncuxotepanuu.  [pouecc ©n pesyabTathl  ncuxotepanuun.  [lcuxonornyeckoe
KOHCY/NbTUPOBaHME 1 NcuxoTepanusa: CXoACTBO U pasnnuma. HpaBCcTBEHHble, MOpasibHble
W ropyaMYeckme acnekTbl perynaumm ncuxotepanestTnyeckon geatenbHoctu. OCHOBHbIe
LLKOJIbl MCUXONOTMYECKOTO KOHCYNbTUPOBAHUA U ncuxoTepanuun. lcnxoaHannTnyeckoe,
YeI0BEKOLLeHTPMPOBAHHOE, KOTHUTMBHO-b1XeBMOpPabHOE, TPaH3aKTHO-aHaNNTUYECKOE,
3K3MCTeHLMaNbHOE Harnpas/ieHnsa — crneuudunka, B3aMMOBINAHUE, CUHTES.

Tembl Tpeka «Mo3uTBHaA ncuxonorus»: No3nTneHas NCUXonorns (MCTopms, OCHOBHbIE
KOHCTPYKTbl, WUCCAeAoBaTeNbCckne BOMpockl). [lcuxonornyeckoe un  cyb6bekTUBHOE
6narononyune, cyacTbe, yA0BNETBOPEHHOCTb XN3HbIO. [Jobpogetenn n cunbl xapakrepa.
Teopwus yepT. An3aiH U METOAbI NCCNEA0BAHMA B MCUXONOTUN IMUYHOCTU. NcuxomeTpumKa.
Pa3BuTne sAnMYHOCTM. MoTmBauus ANYHOCTM. Teopus camogetepmuHauumn. Tunbl
MoTMBauun. basoBble ncmxosnornyeckme noTPebHOCTM Kak WMCTOYHMK Haarononyuus.
Teopua BblyYeHHOW OECMOMOLLHOCTM M OMNTUMM3Ma U ee MPUMEHEHWe B MpakKTuKe.
MNpobnema kauecTBa XM3HW B HayKax O yenoseke. [cnxonorns 350poBbA.

Tembl Tpeka «lMpuknagHaa couuanbHaa ncuxonorua»: Social and cross-cultural
psychology. Social attitude. Stereotypes. Prejudices. Self-concept. Socialization.
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Communication. Conflict. Social cognition. Attribution. Identity and Identification.
Empathy. Reflection. Attraction. Aggressive behavior. Small group. Effects of social
influence. Leadership. Group decisions. Group cohesion. Psychology of intergroup
relations. Social identity. Culture and personality. Culture and basic psychological
processes. Cultural syndromes. Psychological dimensions of cultures. Values. Intercultural
differences in communication. Acculturation. Interethnic conflicts. Ethnic tolerance.

MNHdopmauma o nepsom (otbopouHom) stane

MpopomKnTenbHOCTb cocTa3aHma — 30 MUHYT.

3apaHune nepBoro (0T6bopoyHoro) atana BkaroyaeT 10-15 TeCcToBbIX BOMPOCOB Ha PYCCKOM
A3blke C aBTOMAaTM4YeCcKOM MNPOBEPKON OTBETOB. Bompockl pa3smvuatoTca Mo YPOBHHO
CIO>XKHOCTU N MOTYT oLeHnBaTbca oT 5 go 15 6anno.. B cymme yyacTHUK MoxeT HabpaTb
100 6annos.

MHdopmauma o BTOpom (3akntoumTesibHOM) dTane

MpPOoAOMKNTENBHOCTL COCTA3aHNA — 240 MUHYT. B cymme yyacTHMK MoxxeT HabpaTb 100
6ann10B 3a BbINOJIHEHWE 3aJlaHNI 3aKNOUMTENIbHOTO 3Tana.

3asaHusa BTOPOro (3akrUMTeNIbHOrO) 3Tana COCTOAT U3 MHBAPUAHTHOW U BapuaTMBHOM
yacTen.

Mpy BbINOAHEHWUW 3ajaHWA YYaCTHUKAM 3anpeLleHo MCMoAb30BaTb NOOble pecypchbl,
NporpaMmbl U CNpaBOYHbIE MaTepuansbl.

B wmHBapuaHTHOM 4acTW yu4yaCTHWKY npeanaratTca 2 ucciefoBaTeNbCkue 3agau,
MaKCMMabHasa OLEeHKa 3a Kaxayro — 25 6annos.

Mpu Bbibope TpekoB «KoHcynbTaTMBHasA ncuxonorus. MNMepcoHonornsa» n «Mo3ntrueHas
ncuxonorua», «lpuknagHaa couvanbHaa MCUXONOTMA»  A3bIK  pelleHuMa  3ajad
MHBapWaHTHOW u4actn — pycckun. [Npu Bbibope TpekoB «KOrHUTMBHbIE Hayku W
TEXHONIOTUM» A3bIK PELUEHNS NHBAPUAHTHOM YacTN — aHIINNCKUN.

B BapuatuBHoM yact no Tpeky 1 (KOrHUTWBHbIE HayKn U TEXHONOTMW) NpeanararoTcs
cneayrolime 3aZiayum: NOAroToBKa aHHOTaUMK ctaTbk (25 6annoB) 1 pelleHne 3agayn no
cTatucTtuke (25 6annos.).

Mo Tpeky 2 (KoHcynbTaTMBHasa ncuxosnorua. [epcoHonorna) npegnaratorca ciegyrouime
3aZaun: 3agaHuve no nepcoHonornm (20 6annoB) n peleHne KOHCyAbTaTMBHOrO Kenca (30
6annoB) ¢ BbIGOPOM  aHaAUTUYECKOW  MOAeNM U3 Tpex  NpeaNoXeHHbIX
(3K3UCTEHUMANbHBIA  aHaAnW3 W JoroTepanusa, 4YenoBEeKOLEHTPUPOBAHHbIM MOAXOA,
TPaH3aKTHbIW aHaAns).
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Mo Tpeky 3 (MNo3nTmMBHAA NCUXONOrMA) NpPeAsararnTCca  Ccaeayrolime  3ajayu:
nccnepoBaTenbckui kenc (20 6annoB) U aHann3 aHrnos3bluHoM ctaTby (30 6annos).

Mo Tpeky 4 (MMpuknagHasa coumanbHaa NCUXON0rA) npeanaratoTca cnegyrowme 3ajgaun:
aHanm3 ctatbn (30 6annoOB) M NpaKTUYECKUI KeMc Mo coumanbHon ncuxonorum (20
6annos).

B cyMMe 3a BapraTMBHYHO YacTb YY4aCTHUK MOXeET HabpaTb 4o 50 6annos.

A eMOHCTpPaLMOHHbIA BapuaHT BTOPOro (3aK/Il0UMTeNIbHOrO) 3Tana
3apgaHnA MHBapPMaHTHOM YacTu

3apaHme 1. lMpouutaiite npeacTaB/IeHHbIA NpepPerucTpaLMoHHbIA MPOTOKON
(preregistration protocol) uccneposanus. Npeanoxxure ynyuueHma nccneaoBaHus
B 4acTM ero MeToAoB, AM3ailHa WAWN UCCNeAoBaTeNbCKUX Mpoueayp. YKaxure, €
KaKMMW OrpaHUUYEHMSAAIMU MOXKET CTOJIKHYTbCA [AaHHOEe MUCC/efoBaHMe WU
npeasoXXuTe BapuaHTbl, KaK BO3MOXXHO npeojosieTb Kakue-nmbo wu3 3Tux
orpaHuUYeHun.

Preregistration protocol
Title
How smartphone notification brings on negative affect and happiness?
Description

The usage of smartphones for scientific purposes is gaining more and more popularity
(e.g., Fisher & To, 2012). Indeed, smartphones as research tools in the field of psychology
bear multiple significant advantages (see Miller, 2012; Raento, Oulasvirta, & Eagle, 2009).
Smartphones seem to be ideally suited as tools for Experience Sampling Methodology
(ESM; Hektner, Schmidt, & Csikszentmihalyi, 2007). Experience Sampling is aiming at
studying everyday psychological phenomena in naturalistic settings, asking participants
about their momentary behaviour, thoughts, or emotions at various moments. While
traditional methods rely on retrospective or generalized self-reports, ESM provides in-situ
and in-vivo self-report data (Kahneman, Krueger, Schkade, Schwarz, & Stone, 2004; Mehl
& Conner, 2012), thus phenomena are captured where and when they actually occur.
Considering repeated measurements in the field, ESM is promising the advantage of
enhancing or maximizing ecological validity. Due to their versatile properties,
smartphones have eventually already replaced other devices in the ESM context.

It could be shown that notifications can induce negative affects to their recipients:
Objective and subjective e-mail and social network (but not messenger) notification
counts are positively correlated with negative emotions like the increased feelings of
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being overwhelmed, stressed, interrupted and annoyed (Pielot et al., 2014). Furthermore,
when apps subjectively not perceived as useful continue sending notifications, users
become annoyed and consider deleting them from their phones (Felt, Egelman, &
Wagner, 2012). Weber, Voit, Auda, Schneegass, and Henze (2018) allowed their
participants (N=16) to explicitly “snooze” the notifications of all apps installed on their
smartphones via NHistory, an app specifically developed for this purpose. Main motives
for deferring notifications included avoidance of switching contexts, being unable (e.g.,
while driving), or not being in the mood to react to the prompts.

Hypotheses
When smartphone notifications themselves are evoking specific emotions, what
implications can be deduced for signal-based measuring of the latter? Particularly, when
measuring momentary affect like anger, is the data gained confounded by the affect
caused merely by the beep itself? With the aim of “regaining their freedom”, do
respondents also show reactance effects (e.g., higher missing)?
If beep-induced affect spills over to the measurement of affect in the ESM design, then
we expect that participants using their standard notification sound (experimental group)
should have higher activation, more negative feelings, and lower happiness scores than
participants using the ESM software with our predefined neutral notification sound
(control group).

Design Plan
Experiment — A researcher randomly assigns treatments to study subjects, this includes
field or lab experiments. This is also known as an intervention experiment and includes
randomized controlled trials.
Blinding — For studies that involve human subjects, they will not know the treatment
group to which they have been assigned.

Study design
ESM design is about ‘personality in everyday life'. After participants agree to the informed
consent, they are randomly assigned either to the ‘standard notification’ or the 'specific
notification’ group (i.e., specific notification group uses a sound which was designed by
us and should be unique — not used in any other smartphone). We will use three
randomized bings per day and additionally an end-of-the-day questionnaire.

Data collection procedures

A smartphone-based ESM study will be conducted, lasting 3 weeks. Keeping the face
validity high, participants will not know our research questions. The official title of the
survey will be “personality in everyday life". Participants will have to download and install
the app ESMira to their Android phones, which is freely available in the Google App Store.
Via ESMira, participants will be signalled, questionnaires administered, and responses
recorded.

Sample size
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Our target sample size is 194 (92 in each group). We will attempt to recruit more than 300
participants to account for dropouts and missings.

Variables
Manipulated variables — We manipulate the standard ring tone of the smartphone by
either using the standard sound participants use for their smartphone or a (neutral) sound
we designed by including it into the ESM software ESMira.
Measured variables — Affect grid, Happiness.

3apaHue 2. NMpounTaiiTte cTaTbhio M CHOPMYINPYITE UCCIea0BaTeIbckne npobaemsi,
KOTOpble 3aTparuBaet aBTop. Mpeano>kute cBoM NsaH UccnegoBaHua ana nrobom
M3 3TUX npo6nem.

Connecting Through Technology During the Coronavirus Disease 2019 Pandemic:
Avoiding “Zoom Fatigue”
Brenda K. Wiederhold

You click “Leave Meeting” and blink, bleary-eyed from yet another video call. It was only
an hour long, just like the in-person meeting you used to have each week, but gathering
online has left you tired and irritable, ready to swear off the Internet for good. With many
of us shifting our work and social lives online due to coronavirus disease 2019 (COVID-
19) and shelter-athome orders, use of videoconferencing programs has increased
exponentially. For example, while only 10 million people attended meetings on Zoom at
the end of 2019 before coronavirus was widespread, by April 2020 usage had exploded
to 300 million.1 Technology such as Zoom has made it possible to continue some
semblance of business as usual during quarantine, allowing people to move their lives
online while maintaining physical distance in order to stop the spread of the virus.
Adopting new technology rarely comes without a few bumps, and the current situation is
no exception. Aside from mechanical malfunctions and networks struggling to handle
increased traffic, people are now beginning to recognize a new phenomenon: tiredness,
anxiety, or worry resulting from overusing virtual videoconferencing platforms—
something researchers and journalists have begun calling “Zoom fatigue.””2 Why do video
calls take so much more out of a person than meeting face to face? The answer, according
to scientists such as Jeremy Bailenson, professor and director of Stanford University's
Virtual Human Interaction Lab, is that technology can disrupt our normal intricate human
communication methods that have been finely tuned over centuries to help humans
survive.1 One of the issues with videoconferencing programs is that online
communication, while extremely useful, is not completely synchronous. Though it appears
that things are happening in real time, the truth is there is a slight delay between when a
person performs an action and when the other participants are able to observe it. Humans
use a range of precisely timed vocalizations, gestures, and movements to communicate,
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and they rely on precise responses from others to determine if they are being understood.
Scientists call this synchrony.1 If a delay is introduced to this system, even if this delay is
only milliseconds, subconsciously, our brains still register the issue and work harder to try
to overcome it and restore synchrony. So, there is an element of mental exertion and
performance involved with online communication that can be taxing.3 Aside from the
issue of the delay, there are other attributes that make videoconferencing more
demanding than inperson communication. For one, face-to-face communication is not
really just face-to-face. We take in signals from others’ whole bodies in order to
understand what they have to say. Yet, most videoconferences frame only a person’s face,
therefore eliminating access to many of these nonverbal cues. This can make it difficult to
tell if others on the call are still with you and if they understand what you are saying. In
addition, many videoconference programs have a chat function, which, while useful for
clarifying points and sharing ideas, can also be a distraction from the verbal
communication taking place. Finally, it can be unnerving to have a person’s enlarged face
in your space, something that our brains can register as threatening.2 Even though we
know we are safe, subconsciously, this large appearance and prolonged eye contact can
register as intimidation, flooding our bodies with stress hormones. When all of this is put
together, it is no wonder we often leave video calls feeling unsettled and exhausted. One
way to overcome technological exhaustion is actually through the use of different
technology. Spatial is a startup company that recently released a program that enables
people to meet through augmented or virtual reality (VR), allowing users to use headsets
from a variety of brands to meet up in a virtual conference room.4 Participants can appear
as full body avatars, re-creating some of the nonverbal communication that is often lost
with traditional videoconferencing software. One can fist bump or shake hands and
interact with others in ways that make for an experience that is more similar to face-to-
face meetings. Unsurprisingly, there has been a 1,000% increase in the demand for this
program since the spread of COVID-19 began, and the good news is that the platform is
currently completely free and open to everyone. The drawback is that in order to get the
most benefit from the program, users must have access to a (sometimes high-cost) VR
headset. That said, the price of VR technology is reducing every day. So, this is something
that could be widely used in the near future. While we wait, there are many things that
can be done to use traditional videoconferencing software more effectively and enjoyably.
The first is to make facial nonverbal cues obvious. One way to do this is quite low tech.
Consider propping up your screen on a book or two in order to create a straight horizontal
line from your face to the speaker's, making it easier to see each other's micro
expressions.5 You should also light your face from the front,5 as well as being sure that
your head and the top of your shoulders dominate your window.6 Another way to help
facilitate communication is to create an authoritative presence. To create the illusion of
direct eye contact, you should look at your camera, not at the other participants.6 Be sure
to find a location where your background is simple and clean, signaling professionalism.6
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Stay on mute whenever you are not speaking to avoid any unfortunate interruptions, and
use a slightly louder than normal voice when speaking, as if you are presenting to a large
conference room.6 Be sure to avoid any side activities, staying fully engaged in the
meeting.6 To prevent Zoom fatigue, the most important tip is to limit use of
videoconferencing technology. One suggestion is to try staggering your meetings with
non-screen breaks in between.2 You might also suggest to other participants that during
meetings everyone turn off their video feeds while not speaking in order to eliminate
distraction and overstimulation.2 Either way, the key is to use moderation with all types
of technology while enjoying the connection and interactivity it can bring.

3apgaHuA BapnaTUBHOM YacTn

Tpex 1. KOrHUTUBHbIE HayKU U TEXHOIOTUN
Task 1 - abstract (paper is presented, they need to prepare an abstract)

Please read the introduction, methods and results sections of the short research article
that is provided. It is entitled “Prediction errors disrupt hippocampal representations
and update episodic memories» (2021). Authors, abstract, conclusions and references
are not provided.

Your task is to compose an abstract of 200-250 words. The abstract should include (a)
the motivation of the study, (b) the main hypothesis, (c) key aspects of the experimental
design, (d) main findings and (c) conclusions.

Sinclair et al. "Prediction errors disrupt hippocampal representations and update
episodic memories» (2021) published in PNAS (2021).

Task 2 - Statistics

Consider a study with 7 experiments that compared performance of two groups of
people (left-handed and right-handed) in a cognitive task and that consistently showed
significant difference (p < 0.05) between the groups (i.e. p < 0.05 in each experiment).
Let's assume that statistical power for detecting the difference is constant across the 7
experiments and the power is 0.6. It can be said that these results of the study are too
good to be true (Francis, 2012).

Describe definitions of (a) Fischer p-value and (b) statistical power.
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(c) Compute probability that that the difference becomes consistently significant (p <
0.05) in all of the 7 experiments based on the power (0.6) and (d) discuss how the results
are "too good to be true”.

Tpek 2. KoHcynbtatuBHasa ncuxonorus. NepcoHonorus

3apgaHve 1. Onupasacb Ha peneBaHTHble TeOopUuM U MOAenn onuwurte
cneundpurueckue NpoTMBOpPEUUs 3aBUCMMbIX OTHOLUEHUMN JIMYHOCTU CO 3HAUYMMbIM

Apyrvm.

3apaHue 2. AnekcaHap, My>XunHa 42 neT, YieH NnpaBieHUa KPYNHOW KOMMEepPYeCcKou
CTPYKTYPbl, XXeHaT, umeeT 2 aeTter, obpaTnica ¢ 3anpoCcoM Ha NMOMOLLb B NMPEOLONEHNN
YCTanoCTh («yCTanoCTb OT XXM3HM» , KaK OH cam ee KBannbuumnpyert), OTCYTCTBUA MHTepeca
M 3aj0pa K paboTe, KOTOPON MHOIO M YCMELWHO 3aHUMAETCA, HeYOBNETBOPEHHOCTN B
CBOEWN CeMenHOW cuTyaumm (OTCYTCTBME B3aMMOMOHMMaHMA N PajoCcTn OT obLieHusa ¢
XeHon n aetbMun). O cebe pacckasbiBaeT, UYTO CKOJIbKO cebA MOMHWUT, Bcerga crapancs
ObITb  yCMewWHbIM: MPUMEPHbIM  CbIHOM, YYE€HWKOM, CTYAEHTOM, ChneLmnaancrom,
PYKOBOAUTENEM, CEMbAHWUHOM, APYroM 1 T. n. Bo BCeM 3TOM OH, BHe BCAKOrO COMHEHMUS,
npeycrnen 1 C BHELWHeW TOYKU 3PeHUs SBAAETCA OYeHb YCMeLwHbIM COBPEMEHHbIM
YyesioBEKOM. HO ero BHyTpeHHee ero CcOCTOAHWe, OCOBeHHO B noc/iefHue rofbl,
XapaKTepu3yeTca «MyCTOTOW W YHbINOCTbHO».

OnuwunTe Bawm coobpakeHna o Npupoae coctosHus AnekcaHapa U BO3MOXKHbIN
noAxoA K ero nCMXOJIOTMYeCKOMY COMPOBOXXAEHUIO C MO3ULUWA OAHOro U3
Tpex nogxopoB: 1) TpaH3aKTHO-aHAJINTUUECKOro, 2) 3K3UCTEeHLMa/IbHO-
aHanMTUUYecKkoro; 3) 4e/I0BEKOLL,eHTPMPOBaHHOrO

Tpek 3. No3ntnBHasa ncuxonorus

3apaHue 1.
MpounTtarite NPUBEAEHHYIO CTaTbio. BoinonHWTe cneaytowe 3asaHns Ha PYCCKOM A3bIKE.
PekoMeHayemoe Bpems BbIMOJHEHWUS AaHHOTO 3ajaHns — 60 MUH.

1) HanuwwuTte aHHOTaUMKO NMpuBeAeHHOU cTaTbm obbemMom He 6osee 300 cnos (15
6annoB MakCUMyM).

2) [NpeanoxuTe CBOWN AM3aH UCCIeAOBaHUA Ha TeMy ctaTtbm (15 6annoB MakcMmym).
Chopmynmpynte unCCnefoBaTENbCKMA  BOMPOC  (TMNOTE3bl)  UCCAe0BaHMA.
Onuwwute BbIGOPKY M MeToAbl uccnegoBaHuA. OnuwmnTe npegnonaraemble
pe3yabTaTbl U OFPaHNYEHNs NCCeA0BaHUS.
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Introduction

Many scholars agree that until recently, research in psychol-
ogy and other disciplines in the social sciences has been
western-centric (Berry, 2013; Cole, 2006; Jahoda, 2016;
Stewart, 2012; Sue, 1999). Psychology as a social science
has been criticized for being primarily a Western enterprise
that uses findings from studies of thought and behavior of
people living in the Western hemisphere and generalizes
them to the entire human population. On the basis of an
analysis of six premier APA journals, Arnett (2008} con-
cluded that American psychologists focus on 5% to 7% of
the human population. In particular, psychclogical research
is dominated by scholarship emerging from the United
States (Eysenck, 2001). Even within cross-cultural psychol-
ogy, U.S. psychologists are responsible for 50% to 75% of all
published articles, and tend to be cited more often (Allik,
2013) than psychologists from other countries.
Additionally, a large majority of the samples are drawn
from undergraduate psychology students at North
American universities (Arnett, 2008), and these samples
are very atypical and do not represent characteristics of
the majority of the world’s population. Henrich, Heine, &
Norenzayan (2010a, 2010b) describe these samples as
WEIRD - Western, Educated, Industrialized, Rich and
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Democratic - to capture the demographic characteristics
as well as to allude to the idiosyncratic nature of the
populations represented in the majority of published
research. The acronym highlights that the larger part of
the scientific knowledge about human psychology is based
on the findings of studies conducted within a specific
research population, namely, wealthy undergraduate stu-
dents in the US.

In line with broader trends in psychological science, as
identified by Amett (2008), a bibliometric analysis of posi-
tive psychology publications from the inception of the field
in 1998 to 2010, reported that 74.5% of the authors were
affiliated with institutions in North America, 17.6% in
Europe, 3.2% in Asia {mostly China), 1.4% in Africa (mostly
South Africa), and 0.9% in South and Central America.
Hence, approximately 94.5% of the research stems from
Western countries, and only 5.5% from non-Western coun-
tries (Schui & Krampen, 2010). Their analyses included
quantitative and qualitative research papers, edited
books, bock chapters, and dissertations. In this paper, we
focus on randomized controlled trials (RCTs) examining the
effects of positive psychology interventions (PPIs). PPIs are
interventions aimed at increasing positive feelings, beha-
viors, and cognitions, that use pathways or strategies to
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increase well-being based on positive psychological the-
ories and empirical research (Schueller, Kashdan, & Parks,
2014; Schueller & Parks, 2014).

Mirroring the concerns in broader psychological
science, cross-cultural psychologists and anthropolo-
gists have expressed concern that such a strong North
American influence in positive psychology distorts the
construction of human happiness and flourishing; posi-
tive psychology is bound to Narth American culture
and neglects the cultural embeddedness of positive
human behavior (Christopher & Hickinbottom, 2008;
Frawley, 2015). They argue that the positive psychology
movement is deeply entrenched in Northern American
ideology that emphasizes the pursuit of individual hap-
piness as ane of the most important goals in life. The
antecedents of human flourishing most frequently stu-
died tend to be those located within the individual.
Flourishing is constructed predominately as an indivi-
dual process and achieved through the cultivation of
individual strengths and virtues, while the importance
of external factors on macro-and micro-economic
levels, as well as social, cultural and even historical
factors, are underestimated or simply neglected
(Becker & Marecek, 2008). Thus, the research emerging
from North America seems to reflect the foci and cul-
tural values of the region. A more recent systematic
review of 863 empirical articles about positive psychol-
ogy studies published between 1998 to 2014, reported
that 41% of the studies were conducted in the U.S., 24%
in Europe, 7% in Canada, 6% in Australia. So, only about
78% of the articles were conducted in Western coun-
tries indicating a trend towards greater global repre-
sentation of research in positive psychology (Kim,
Doiron, Warren, & Donaldson, 2018). Kim and collea-
gues’ (Kim et al., 2018) review of the research emphases
and foci found support for the assertion that the con-
tributions situated outside of North America reflected
the values, priorities, and cultural ideclogies of the
regions in which they originated, and this enriched
the science.

Positive psychelogy is a relative newcomer to the scien-
tific community and still draws some skepticism regarding
its credibility (Coyne & Tennen, 2010; Frawley, 2015;
Vazquez, 2013). Since the RCT is considered the gold stan-
dard in clinical research — the most rigorous method that
can determine causal relations between interventions and
outcomes (Sibbald & Roland, 1998), positive psychology
studies that uphold this standard are more likely to be
accepted by the broader scientific community. Therefore,
we have focused on RCTs of PPIs in this bibliometric review.
To summarize, we assess the state-of-the-art with respect
to the cultural and socio-demographic context of current
RCTs on the effects of PPIs.

Present study

In this study, we report on the general characteristics of
RCTs and present the types of positive activities that are
included in the intervention. Further, to address past
concerns about positive psychology being too Western-
centric (Cameron, 2016; Christopher & Hickinbottom,
2008), the current study examines whether positive
psychology is truly a ‘WEIRD’ science, by analyzing the
country of origins, educational level of the participants,
the industrialization level of the originating countries,
the classification of the income levels of these coun-
tries, and finally the cdlassification of political regimes.

Method
Literature search methods

A systermnatic literature search was conducted in the
following three databases: PubMed, PsycINFO, and
Scopus, from 1998 to 2017, The last run was conducted
on the 25th of July 2017. The search was cohducted by
the first and third author. We searched the databases
with the following terms: ‘positive psycha® OR wellbeing
OR happiness OR happy OR flourishing OR ‘life satisfac-
tion’ OR ‘satisfaction with life” OR optimism OR gratitude
OR strengths OR forgiveness OR compassion AND ‘ran-
dom*. The search strings were adapted to each data-
base. While Western journals that are devoted to the
science of well-heing are included in the aforementioned
mainstream databases (e.g. the Journal of Positive
Psychology and the Journal of Happiness Studies),
these databases may not include publications from
non-Western positive psychology journals. Therefore,
we conducted a search in Google and found two such
journals, namely the Indian Journal of Positive
Psychology and the Iranian Journal of Positive
Psychology. We conducted a hand search through their
websites. Finally, reference lists of four recent meta-ana-
lyses (Bolier et al, 2013; Chakhssi, Kraiss, Sommers-
Spijkerman, & Bohlmeijer, 2018; Dickens, 2017; Sin &
Lyubomirsky, 2009) and seven recent review articles on
PPIs (Casellas-Grau, Font, & Vives, 2014; Ghosh & Deb,
2016; Macaskill,  2016; Rashid, 2015, Sutipan,
Intarakamhang, & Macaskill, 2016; Walsh, Cassidy, &
Priebe, 2017, Woodworth, O’'Brien-Malone, Diamond, &
Schugz, 2016) were checked.

Eligibility criteria

For this study, we focused on RCTs of PPls. We
included: i} randomized controlled trials and cluster-
randomized trials on PPls; ii) studies that were pub-
lished in peer-reviewed journals; iii) studies published
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from 1998, the inaugural year of positive psychology,
to 2017. We excluded: i} non-randomized controlled
studies; ii) studies published in dissertations and grey
literature.

Data extraction and analysis

Bibliometric data (number of authors, publication year,
origin, journal of publication), data on participants
(population, sample size, mean age, gender, education)
and intervention data (intervention components, con-
trol groups, delivery mode, number of sessions/mod-
ules, session duration, and type of positive psychology
activities) were extracted by the first author. Two
authors classified WEIRD indicators in the following
ways. Data were analyzed descriptively using SPSS®
version 23 and Microsoft Excel®.

Western

Following Gosling, Sandy, John, and Potter (2010), we
classified MNorth  America, Woestern Europe, Israel,
Australia and New Zealand as Western-societies. We also
examined the number of participants explicitly identified
as Caucasian or non-Caucasian. Finally, we examined if
the interventions in the studies were culturally adapted,
that is, if there was evidence of systematic modification of
evidence-based treatments (EBT) or intervention proto-
cols so that they were made compatible with the cultural
patterns, meanings, and values of participants in the
intervention (Bernal & Domenech Rodriguez, 2012).

Educated

Education was assessed using two methods. At the
macro-level, the level of human development in a spe-
cific country was used as an indicator for the education
level. This was done on the basis of the data from the
Human Development Report (2015) that classified the
general population of the country as having a very
high, high, medium, or low level of human develop-
ment (United Nations Development Programme, 2015).
We also analyzed education on an individual level and
report the numbers and percentages of study partici-
pants who received a higher education (attended col-
lege or university for at least one year).

industrialized

The term ‘industrialized’ is often associated with a high
level of economic and technological development of a
country. We classified countries as having an advanced
economy or an emerging/developing economy on the
basis of data from the World Economic Qutlook
(International Monetary Fund, 2016). Countries that are
described as advanced economies are characterized by
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high gross domestic product (GDP) and a high degree of
industrialization (International Monetary Fund, 2016).
Countries classified as emerging/developing economies
are markets with high growth expectations, characterized
by a high level of risk and extremely volatility (Modly, 2004).

Rich

As few individual studlies report demagraphics on the
income level of the participants, we primarily used
country data from the Global Wealth Databook (2013)
that aims to provide the best available estimates of the
wealth-holding of households worldwide (Credit Suisse,
2013). In order to be exhaustive, we also reviewed the
income of study participants in studies in which this
information was reported.

Democratic

Classification of the state of democracy was based on
the Democracy Index as compiled by the Economist
Intelligence Unit (Kekic, 2008).

Results
General bibliometrics

We identified a total of 8,248 records. After removal of
duplicates, 7,136 records remained. These records were
screened by the first and third author, after which 301
records were found to be eligible. Of these records, 114
articles were excluded. We finally included 187 articles in
our biblicmetric analysis that consisted of 188 original
studies. Figure 1 shows the results of the literature search.

Since 1998 was considered as the year of the concep-
tion of the positive psychology movement, the earliest
year of publication was 1998 with two studies, followed
by two years in which no RCTs were published. Between
2001 and 2009, the number of studies varied from two
to four per year, except for a peak of twelve studies in
2006. In 2009, there were eight published studies, in
2010 the number dropped to five. From 2011, there is
a steady rise in the number of studies, with peaks in
2014 (33 studies) and 2016 (49 studies). An overview is
depicted in Figure 2. In the period from 1998 to 2007 no
publications from non-Western countries were published
on a yearly basis, with the exception in 2004 with one
study from China. During the period 2008 — 2016 every
year a minimum of one RCT from a non-Western country
was published,

The studies were published in 118 different journals,
and the following journals published three or more
studies: The Journal of Positive Psychology (n = 24,
12.2%), Journal of Happiness Studies (n = 8, 4.3%), Journal
of Clinical Psychology (n = 7, 3.7%), Journal of Consulfting and
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Clinical Psychology (n = 4, 2.1%), Journal of Medical Internet
Research (n = 4, 2.1%), Aging & Mental Health (n = 3, 1.6%),
American Psychologist (n = 3, 1.6%), Frontiers in Psychology
(n = 3, 1.6%), International Journal of Geriatric Psychiatry
(n = 3, 1.6%), Journal of Personality and Social Psychology
(n = 3, 1.6%), and Social indicators Research (n = 3, 1.6%}).

Participants

A total of 43,582 individuals participated in 188 RCTs. Study
sample sizes ranged from 10 to 3,363 (median = 83.0). The
mean age of the participants was 37.1 (29 studies did not
report the mean age of the participants). There were 164
(87.2%) studies that included adults, of which 10 {5.3%)
were elderly (older than 62 years). Twenty-two studies
(11.7%) included children or adolescents and 2 studies
(1.1%) included both adults and children. Sixty-six studies
were conducted among clinical populations (35.1%) and
122 studies among non-clinical populations (64.9%). For
the clinical population, the two most frequently studied
conditions were depression (n = 13, 19.7% of the clinical
population) and cancer (n = 10, 15.2%). Other categories
were patients with addiction problems (n = 5, 7.6%),
patients with affective disorders (n = 5, 7.6%), patients
with cardiac problems (n = 4, 6.1%), patients with chronic
pain (n = 3, 4.5%), HIV/AIDS patients (7 = 3, 4.5%), patients
with traumatic brain injury (n = 3, 4.5%), patients with
diabetes (n = 2, 3.0%), patients with PTSD (n = 1, 1.5%),
and women with fertility problems (n = 1, 1.5%). Twelve
studies did not specify the nature of the physical or psy-
chological problems (18.3%). The non-clinical population
consisted of healthy adults (n = 59, 48.4%), university/
college students (n = 39, 32.0%), school children/adoles-
cents (1 =15, 12.3%), and elderly (n = 9, 7.4%). The propor-
tion of female participants at baseline assessment ranged
from 0% (5 RCTs, 2.7%) to 100% (30 RCTs, 16.0%), with a
median of 72.0% {IQR = 29.4). Seven RCTs (3.7%) did not
report the proportion of female participants at baseline
assessment. The total number of women paiticipating in
the 180 remaining studies is 29,889, which is 73.7% of the
population in the 180 studies.

interventions

We made the distinction between single component inter-
vention studies and multi-component intervention studies.
Single component intervention studies usually consist of
one or two single positive psychology activities. Multi-com-
panent pasitive psychology interventions {MPPIs) are inter-
ventions that are composed of a minimum of three positive
psychology activities that follow one or more of the follow-
ing pathways: i) savoring (intensifying and prolonging
momentary pleasurable experiences); i) expressing
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gratitude (through reflection and activities of expression);
iii) engaging in acts of kindness; iv) promoting positive
relationships; v) promoting meaning and purpose
(Hendriks et al., 2017, Schueller & Parks, 2014; Schueller,
Kashan, and Parks, 2014). Our analysis contained 118 single
component interventions (62.8%) and 70 multi-component
interventions (37.2%). Interventions were delivered in the
followings ways: group based (n = 98, 52.0%), individual
{n =11, 5.9%), and self-help (n = 79, 42.1%). Thirty-two self-
help studies were delivered online (17.1%). It should be
noted that one group-based interventions provided addi-
tional individual sessions, two individual interventions pro-
vided an online supplement, and thirty-two self-help
studies were delivered completely online.

Positive psychology activities

In our analysis, we included 169 studies (89.9%) that
specified the positive psychology activities; we excluded
19 studies (10.1%) that provided only information on the
themes or the domains of the modules, or an incomplete
overview of the activities. Similar activities were often
presented under different names. Finally, we categorized
the activities into 15 types of positive psychology activ-
ities (See Appendix I). We found that activities that focus
on the recollection of positive feelings were the most
frequently used activities. Other popular positive psychol-
ogy activities include positive psycho-education, identify-
ing and using strengths and virtues, the expression of
gratitude, acts of kindness, and positive thinking. A com-
plete overview is shown in Table 1.

When comparing the activities used in non-Western
versus Western studies (and considering the overall
ratio of 1:3.6), we can conclude that life review (positive
reminiscence) and spiritual activities are used consider-
ably more often, whereas acts of kindness, mindfulness,
best possible selves and physical activities are used
considerably less often in non-Western countries.

WEIRD bibliometrics

Western

We found that 147 studies (78.2%) originated from
Western countries compared to 41 studies (21.8%)
from non-Western countries. The studies were con-
ducted in 24 different countries; the 14 Western coun-
tries were Australia, Belgium, Canada, Finland, Germany,
Ireland, Israel, Italy, Norway, the Netherlands, Spain,
Switzerland, United Kingdom, and the United States.
The ten non-Western countries were China, India, Iran,
Japan, Malaysia, the Philippines, South Africa, South
Korea, Taiwan, and Turkey. We witnessed a sharp
increase in the number of studies from non-Western
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Table 1. Overview positive psychology activities.

Total non-Western Western

Positive activity # % # % # %
Positive recollection 85 503% 18 107% 67 396%
Positive psycho-education 46 27.2% 13 77% 33 195%
Strengths and Virtues 40 237% M 65% 29 17.2%
Gratitude expression 37 219% N 65% 26 154%
Acts of kindness 36 21.3% 6 3.6% 30 17.8%
Positive thinking 35 20.7% 9 53% 26 154%
Goal setting 31 183% 10 59% 21 124%
Mindfulness 31 183% 6 36% 25 148%
Life review 30 178% 14 83% 16 95%
Forgiveness 26 154% 6 36% 20 11.8%
Meaningful activities 23 136% 4 24% 19 11.2%
Best possible self 21 124% 2 1.2% 19 11.2%
Spiritual activities 14 8.3% 6 3.6% 8 4.7%
Healthy life style 11 6.5% 0 00% N 6.5%
Self-compassion 1 6.5% 3 1.8% 8  47%

ofigins through time (See Figure 2). In the period from
1998 through 2007, we only found 1 published study of
non-Western origin, which was published in 2004. From
2008 to 2011, an average of 0.75 studies per year was
published. Since 2012, the number has been rising
sharply. In 2012, there were two published studies
(16.7%): one from Iran and one from Japan. In 2013,
three studies (20%) from non-Western countries were
published: two from China and one from South Korea.
In 2014, there wera six studies (18.2%]): two from China,
one each from India, Iran, Japan, and South Africa. In
2015, seven studies (33.3%): three from China, two from
Iran, one from India and one from Turkey. Finally, in
2016 there were 19 published studies (38.8%): seven
from China, five from Iran, two from South Korea, and
one each from India, Japan, Malaysia, the Philippines,
and Taiwan. Over the past 20 years, the ratio of non-
Western versus Western RCTs has increased from 1:13.3
in the period 1998 - 2011, to an average of 1:2.6 in the
period 2012 - 2016. This is shown in Tahle 2.

Most studies were conducted in the United States
(n = 74, 39.4%), followed by Australia (n = 18, 9.6%),
China (n = 15, 8.0%; n = 10, 53% in Hong Kong and
n =5, 2.7% in the mainland of China), Iran (h = 10, 5.3%),
and the United Kingdom (n = 10, 5.3%). Countries where
five to nine studies were conducted were: Switzerland
(n = 9, 48%), the Netherlands {n = 8, 4.3%), Canada
(n = 6, 3.2%), and Spain (n = &, 3.2%). Countries where
two to five studies were conducted were Germany (n = 4,
2.1%), India (n = 3, 1.6%), Ireland (n = 3, 1.6%), ltaly {n =3,
1.6%), Japan (n =3, 1.6%), South Korea {n = 3, 1.6%), Taiwan
(=3, 1.6%), Israel (n = 2, 1.1%), and Norway (n = 2, 1.1%).
Countries where one study (0.5%) per country was con-
ducted were Belgium, Finland, Malaysia. the Philippines,
South Africa, and Turkey. Table 3 also contains the over-
view of the country origins.

Sixty-two studies from Western origins reported the
ethnicity of the participants: from a total of 8,713

Table 2. Ratio non-Western versus western publications.

Year # non-Western RCTs # Western RCTs Ratio
1998-2011 4 53 1:13.3
2092 2 n 1:5.5
2013 3 12 1:40
2014 6 27 1:4.5
2015 7 14 1:2.0
2016 19 30 1.6
1:36

participants, 5,936 were Caucasian (68.1%) and 2,777
were non-Caucasian (31.9%). Although not specifically
reported in all studies from non-Western origins, we
believe it is fair to assume all participants from these
41 studies (n = 11,266) to be non-Caucasian, bringing
the total (estimated) number of non-Caucasian partici-
pants to 14,183 (32.2%) of the entire population. In
addition, we examined whether the interventions
were culturally adapted or not. We found 17 (41.5%)
studies using intervention programs that were cultu-
rally adapted, and 24 (58.5%) studies in which the
programs were not culturally adapted (including four
studies in which there was no clear description).

Education

In total, 17 (70.8%) countries were characterized by very
high human development, two (8.3%) countries were
characterized by high human development and three
(12.5%) countries were characterized by medium
human development (See Table 3). It should be noted
that mainland China is indicated as having high human
development, whereas Hong Kong, China is indicated
as having very high human development (10 studies).
Data from Taiwan were not available. However, since
Taiwan is known as one of the five so-called ‘Asian
economic tigers’ we believe it is reasonable to assume
the level of education is comparable to South Korea
and Hong Kong. Thus, Taiwan is classified as having
very high human development. On an individual level,
it was possible to partly analyze the educational level of
populations in the trials: 98 (52.1%) studies provided
sufficient information. We found that from the 17,627
participants in these 98 studies, 12,771 participants
(72.4%) had a relatively high educational level, having
attended at least one year of college.

Industrialized

The economies of 17 (70.8%) countries were classified
as advanced (See Table 3). These countries include all
Wastern countries and three non-Western countries
(Japan, South Korea, and Taiwan). Six countries
(25.0%) were classified as emerging and developing
economies (India, Iran, Malaysia, the Philippines, Scuth
Africa, and Turkey). China (4.2%) is considered to have
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an emerging economy, and Hong Kong, SAR to have an
advanced economy. One hundred sixty-six (88.3%) of
the studies were conducted in countries with an
advanced economy (including 10 studies from Hong
Kong, China) and twenty-two studies (11.7%) were con-
ducted in countries with an emerging economy (includ-
ing 5 studies from mainland China).

Rich. Seventeen (70.8%) countries were classified as
high-income countries (HIC) (See Table 3). These coun-
tries again include all Western countries, Japan, South
Korea, and Taiwan. Two non-Western countries (8.3%)
were classified as an upper middle-income country
(South Africa, Malaysia), three (1.5%) as lower middle-
income countries (lran, the Philippines, Turkey), and
India as a low-income country (4.2%). China was classi-
fied as a lower middle-income country, while Hong
Kong SAR was classified as a high-income country
(Credit Suisse, 2013). One hundred sixty-six (88.3%) of
the studies were conducted in high-income countries
(HICs) including 10 studies from Hong Kong, China.
Twenty-two studies (11.7%) were conducted in low-
and middle-income countries (LMICs). On an individual
level, income was reported in only 14 studies from
Waestern countries (7.4%) and three studies from non-
Western countries (1.6%). In light of this limited number
of studies, particularly in non-Western countries, we are
unable to draw any meaningful conclusions.

Democratic

Fifteen {62.5%) countries were classified as full democra-
cies and these include all Western countries (See Table 3).
Six non-Western countries were either classified as flawed
democracies {India, Malaysia, the Philippines, South Africa,
South Korea, and Taiwan, in total 25.0%), two countries
were authoritarian {China and Iran, in sum 8.3%). In light
of recent developments, we have also classified Turkey as
a flawed democracy (4.29%) (Kekic, 2008). One hundred
fifty (79.8%) of the studies were conducted in countries
with a full democracy, 13 (6.9%) in countries with flawed
democracies, and 25 (13.3%) studies were conducted in
countries with authoritarian regimes.

General discussion

The purpose of this study was to examine trends in the
publication of RCTs in positive psychology and to deter-
mine to what extent positive psychology is currently
Western-centric. Findings reveal an incremental growth
in the number of RCTs on the effects of positive psychol-
ogy, suggesting an increasing interest in research on the
efficacy of PPls. These findings are in line with a previous
bibliometric analysis on the growth of positive psychol-
ogy that included peer-reviewed journal articles, authored

books, edited baoks, book reviews, and dissertations
{Schui & Krampen, 2010). Our analysis also showed that
until recently positive psychology was indeed culturally
biased since the large majority of the RCTs originated
from Western countries. However, since 2014, we witness
a sharp rise in publications from non-Western countries
that now account for over one-third of the studies. This
suggests that there is a growing trend in PPls towards
globalization. Analysis revealed that life review and spiri-
tual activities were the most frequently used activities in
non-Western countries. Activities that were used much
less frequently compared to Western PPI's, were acts of
kindness, mindfulness, best possible selves, and physical
activities, In addition, we found that 24 interventions
(58.5%) from non-Western studies were not culturally
adapted. Some exercises are already highly adaptive and
perhaps culture-free. Life review (positive reminiscence),
for example, focuses on an individual’s personal mem-
ories (Lau & Cheng, 2011) which are usually tied to a
specific cultural and historical setting, and therefore,
may be applied universally. In other studies, the interven-
tions were based on a specific protocol that was devel-
oped in the West, for example, the Positive Psychotherapy
(PPT) protocol. In 17 studies (41.5%) the interventions
were culturally adapted, for example, by shifting the
focus of the intervention from the individual to their
relationships with family and community members. A
study involving 2,070 participants in Hong Kong aimed
to increase subjective well-being and health-related qual-
ity of life by fostering positive communication among
families. This was done by conducting regular positive
psychology activities such as positive reminiscence and
expression of gratitude in cooking and dining with family
mernbers (Ho et al, 2016). Emic meditation practices can
also be integrated into PPIs to ensure a better cultural fit,
This was done in a study among 78 Hong Kong school
teachers in which regular counting-your-blessings exer-
cises were supplemented by Naikan-meditation-like ques-
tions, bringing the exercise in line with Confucian
teachings of daily self-reflection (Chan, 2013). Studies
from Iran have examined the effects of Islam-based PPIs
where gratitude towards Allah is actively expressed, or
strengths and virtues that are prominently featured in the
Quran are practiced (Al-Seheel & Moor, 2016;
Rouholamini, Kalantarkousheh, & Sharifi, 2016).

So why is it important to know how much research
actually stems from non-Western countries? A frequently
voiced concern by cross-cultural psychologists and the
international research community is that science is an
enterprise that predominantly consists of researchers
from Western countries, and that findings from studies
among Western populations are frequently generalized
to populations in non-Western countries (Berry, 2013;

17



OJIMMITMAA CTYOEHTOB ‘ nu I a >

W BRITTYCKHUKOB

Sue, 1999). Traditional psychology is a science that was
developed in the West and positive psychology is a
movement that was initiated by American psychologists
(Seligman & Csikszentmihalyi, 2000). At first glance, the
roots of positive psychology seem to lie in the typical
American tradition of ‘positive” individualism (Diaz &
Gonzalez, 2012), propagating the idea that with enough
effort and determination ‘every underdog can become a
millionaire.” However, our analysis tells a more complex
story. In practice, many PPIs integrate knowledge and
activities that are rooted in Eastern philosophies, in par-
ticular, Buddhism (Cassaniti, 2014; Levine, 2011; Walsh,
2015). We found that PPls often include exercises in
mindfulness and cultivate self-compassion and compas-
sion for others. Although the aim of activities involving
gratitude, practicing forgiveness and acts of kindness are
targeted at improving individual well-being, many do so
via establishing better relationships with others. While
their goal may be individualistic, these activities work
through collectivistic pathways. For example, writing a
gratitude letter is an individual activity, but it is the
interaction of an individual with the social environment
during the accompanying gratitude visit that may con-
tribute to the positive changes (Seligman, Steen, Park, &
Peterson, 2005). Gratitude expression can also be prac-
ticed in the context of the family, as the previously
mentioned cluster RCT among 2,070 participants in
Hong Kong demonstrated (Ho et al, 2016). Other exam-
ples of community-based PPls that focus on improving
social relationships can be found in studies fram South
Africa {Eloff et al., 2014), China (Ho et al., 2016), and India
(Leventhal et al, 2016, 2015). By unjustly discarding
positive psychology as a Westem-ethnocentric science,
the legitimacy of the movement and its interventions are
undermined, This may hamper the search for new and
evidence-based methods to increase well-being among
the global population.

With a growing focus on diversity in health care, we
believe that it is important for positive psychologists to be
aware of cultural differences. Cross-cultural studies have
shown that Western-derived interventions combating
mental health threats such as depression, posttraumatic
stress disorders or suicidal behavior can conflict with local
ideas of appropriate social interaction, norms regarding
privacy, dignity, and family solidarity (Wickramage, 2006).
While such interventions may be effective in Western coun-
tries, they may not be so in different cultural settings, or
they may even be harmful (Ganesan, 2006). For example,
emotional disclosure may increase anxiety and stress, lead
to family conflict, or stigmatization (Christopher, Wendt,
Marecek, & Goodman, 2014). While the concept of happi-
ness across cultures has been studied widely (Diener & Suh,
2000; Joshanloo, 2014; Selin & Davey, 2012; Veenhoven,
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2012) and there are several studies on cultural differences
on expression of positive emotions {Leu, Wang, & Koo,
2011; Ong, Bergeman, Bisconti, & Wallace, 2006; Tugade &
Fredrickson, 2004), a cross-cultural approach to positive
psychalogy in general is still in its infancy.

The trend towards a growing number of studies
evaluating the impact of PPIs in non-Western countries
has an important implication. PPIs have the potential to
partially overcome one of the largest obstacles that
mental health care faces in low- and middle-income
countries (LMICs), namely the so-called ‘treatment
gap’. Up to 75% of people in need of mental health
care in LMICs do not receive any treatment because
traditional psychological interventions are often costly
and cannot be implemented oh a large scale due to
scarcity of mental health professionals (Kohn, Saxena,
Levav, & Saraceno, 2004; Saraceno et al, 2007). PPls,
however, consist of activities that are relatively simple
which allow PPIs to be conducted by local lay counse-
lors who have a less formal education. In this way, PPIs
can contribute to scaling-up of services for mental
health care. The WHO describes scaling-up as planned
efforts to increase the impact of health service innova-
tions that are successfully tested in pilot or experimen-
tal projects to benefit more people and to foster policy
and program development on a lasting basis (Simmons,
Fajans, & Ghiron, 2007). Scaling-up is one of the primary
concerns in Global Mental Health (Eaton et al, 2011;
Meffert, Neylan, Chambers, & Verdeli, 2016). We do,
however, emphasize that for the treatment of severe
mental disorders highly skilled mental healthcare pro-
fessionals are irreplaceable.

In addition to overcoming the treatment gap, the
field of positive psychology has opened up ways to
study constructs that are impeortant in various reli-
gious and spiritual traditions (Falb & Pargament,
2014). Many PPIs have already integrated activities
in the domain of spirituality and religion (Rye,
Wade, Fleri, & Kidwell, 2013). In this way PPls are
suitable for naon-Western populations, considering
that these populations often subscribe to a two-
tiered vision of the world (Taylor, 1985). In a two-
tiered system a belief in a particular cosmological
framework is the foundation for understanding life
and giving meaning to one's everyday experiences,
whereas in a one-tiered system the process of mean-
ing giving is a personal, cognitive one (Christopher &
Hickinbottom, 2008). Because of the inclusion of spiri-
tual themes, PPls can easily be adapted to different
cultural settings, as demonstrated by Islamic based
PPIs that were conducted in Iran (Al-Seheel & Moor,
2016; Rouholamini et al,, 2016; Saeedi, Nasab, Zadeh,
& Ebrahimi, 2015).
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PPIs may also counter ancther reason why people
with mental health problems in developing countries
do not seek help, namely, the fear for stigmatization,
either self-stigma or affiliated stigma (Abdullah &
Brown, 2011; Hinton & Laroche, 2012; Mascayano,
Armijo, & Yang, 2015). PPls may bypass this problem
because they are focused on enhancing positive
thoughts, feelings, and behaviors (Sin & Lyubomirsky,
2009), and through the practice of gratitude, optimism,
acts of kindness, meditation, and other activities that
are not stigmatizing (Laycus, Chancellor, Lyubomirsky,
Wang, & Murali Dorais, 2011). The development of char-
acter strengths, such as social intelligence and kindness,
may even contribute to reducing the stigmatization of
those who seek help for mental health problems
(Vertiloa & Gibson, 2014). Finally, many positive psy-
chology activities rely on the intuition and feelings of
the participants, rather than analytical thinking. Perhaps
PPIs are even more suitable and effective in non-
Western countries than traditional psychological inter-
ventions such as psycho-therapy and cognitive beha-
vioral therapy since non-Western populations have a
more helistic view on life and an intuitive approach to
thinking (Talhelm et al., 2015).

Limitations

The contributions of this paper should be viewed in light
of certain limitations. Firstly, we only included rando-
mized controlled trials in this bibliometric analysis. RCTs
are often cost intensive and complex (Korn & Freidlin,
2012), and therefore may be a lesser used research
design in non-Western countries. For example, an article
on the progress of positive psychology in India reported
eight recent studies on the effects of PPIs in India (Ghosh
& Deb, 2016), but none of the studies were RCTs. In our
analyses we identified 265 articles published in the Indian
Journal of Positive Psychology, but only two of the studies
(0.3%) were RCTs. It is very likely that if we were to
include other study designs, such as quasi-experimental
and observational studies, the percentage of non-
Western studies would increase. Secondly, our findings
suggest that the so-called "10/90 gap” in positive psy-
chology is improving. This term refers to the claim that
only ten percent of global health research is spent on
improving the conditions of people in low-income coun-
tries that account for 90 percent of the global population
(Luchetti, 2014; Vidyasagar, 2006). Perhaps there is an
overall trend towards global health equity, and the afore-
mentioned gap in mental health research is closing in
general. However, due to a paucity of recent research, we
cannot compare our findings to data from bibliometric
analyses or reviews outside the field of positive

psychology. There might also be regional differences
within the same country that are not captured (Talhelm
et al., 2015), but we believe our study still offers insights
that are more nuanced than otherwise available in the
field. A third limitation pertains to the term WEIRD itself.
While this may be a catchy acronym, and it is clear what it
intends to describe, the individual factors that form the
acronym may not be equally informative. Furthermore, it
can be argued that the distinction between Western and
non-Western is incorrect, because what is considered
‘western’, depends on the geographical location of the
observer. The distinction between high-income countries
{(HICs) and low- and middle-income countries (LMICs)
may be more suitable. Anocther option is the distinction
between countries with independent versus interdepen-
dent cultures (Shin & Lyubomirsky, 2017). Also, there is
another factor that may lead to a generalization bias and
which is not included in the acronym, namely gender.
Our study found that 71.2% of the total study population
is female. As mirrored in other reviews (eg. Rao &
Donaldson, 2015), this suggests a strong gender bias in
terms of study participation.

Recommendations

Firstly, we recommend research in the field of positive
psychology from non-Western countries to continue to
develop culturally sensitive PPls. This can be done, for
example, by matching the characteristics of the interven-
tion and its intended population (La Roche & Lustig, 2010],
Goed examples of such an approach are the aforemen-
tioned Islam-based PPls from Iran (Al-Seheel & Moor,
2016; Rouholamini et al, 2016; Saeedi et al, 2015) and the
‘Happy Kitchen Family project’ (Ho et al., 2016). The process
of cultural adaptation of interventions has been widely
described by leading authors in the field of cross-cultural
psychology (Domenech Rodriguez & Bernal, 2012; Hinton &
Jalal, 2014; Hinton & La Roche, 2013; Kirmayer, 2006).
Whereas cultural psychiatry focuses on the cultural idioms
of distress (Hinton & Lewis-Fernandez, 2010), positive cross-
cultural psychology could concentrate on discovering cul-
turally salient indicaters of well-being. For example, a qua-
litative study conducted in Suriname, South America found
that the concept of rukun is associated with resilience
among the Javanese ethnic group (Hendriks, Graafsma,
Hassankhan, Bohlmeijer, & de Jong, 2017). Rukun can be
described as living in harmony with one surrounding,
which includes the spiritual world. Another example in
the context of Suriname is opo yeye, a mental well-being
maodel based on traditional knowledge of the winti belief
system among Afro-Surinamese (Cairo, 2012}, We recom-
mend use of a mixed method approach (Teddlie &
Tashakkor, 2011} to discover emic models and expressions
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of well-being. Secondly, we recommend that organizations
that strive to promote the dissemination of positive psy-
chology should actively reach out to researchers in non-
Western countries, for example, by attending regional psy-
chology conferences in non-Western countries, or inviting
leading cross-cultural researchers as speakers at positive
psychology conferences. Finally, we recommend the exam-
ination of the efficacy of PPIs from non-Western countries,
including a moderator analysis including WEIRD and other
factors {for example the influence of gender, and if an
intervention was culturally adapted or not).

Conclusion

Although, positive psychology is still a science domi-
nated by WEIRD populations, we see a strong trend
towards a more global distribution of scientific produc-
tivity over the past four years. The ratio of non-Western
to Western RCTs has dropped from 1:13 during the
period from 1998 to 2012, to an average of 1:2.6 over
the past four years, with China and Iran now in the top
five of countries that produce the most RCT publica-
tions in the field of positive psychology. Although the
majority of the studies on positive psychology is still
from Western countries, there is much promise of posi-
tive psychology expanding globally.
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3apaHue 2. BbinonHute paHHoOe 3ajaHMe Ha pycckom sasbike. MpounTtainte KeWc.
OnuwnTte, KaKme uccnegoBatesnbckue (3MNUpuUUeckue) MeToabl U TeopeTnyeckue
noaxoabl NCUXOJIOTUU JINUHOCTM WU MNO3MTUBHOW MNCUXOJIOTMU Bbl MOIAU 6bl
NPUMEHUTb B JAaHHOM caydae? KakoBbl BO3MOXXHbleé MPUUYUHbI ONMCAHHOM
npobnembi? lNpepsioXxute CBOM peKOMEHAAUMU AJIA AUPEKTOpa KOMMaHMU WU
pyKoBoAUTENA oTAena OLEeHKN N pa3BUTUA NepcoHana. PekomeHpayemoe Bpems
BbINOJIHEHNA AaHHOro 3agaHna — 60 MuH.

Kewnc

B HayuyHyro nabopatoputo obpatuaca AMPEKTOP KPYMHOW CTPOUTENbHOW
KOMMaHUW C MPOCbObOM NPOBECTM UCCeL0BaHNE MOTMBALUM Y PabOTHMKOB. 10 MHEHMIO
AMpEKTopa, pAs  GUAMANOB  KOMMAHUWM  He  MPOABAAKT  AO/KHOTO  YPOBHS
OTBETCTBEHHOCTW, B TO BPEMS KaK ApPYyrve 4OCTUTatOT HY>XKHbIX Pe3y/IbTaTOB M NPOSBAAIOT
KPEaTMBHOCTb B  PELEHUM CAOXHbIX PEerMoHalbHbIX BOMPOCOB. TPEHMHIOBble
MepOonpUATUA MO CMIOUYEHNIO KOJIEKTUBOB GUIMAN0B, NPEANOXEHHbIE KOHCANTUHIOBOM
KOMMaHVen B NpPeabiAyLLMIA Nepuos, He MPUBENN K HY>KHbIM U3MEHEHUSIM, @ B HEKOTOPbIX
cnyyasx umenv obpaTtHbl 3bdekT. JnpekTop KOMNaHUM N pyKOBOANTENb OTAE/A OLEHKM
W Pa3BUTUS MepCOHana XOTAT MOAYyUnTb OOBEKTUBHYHO MHOOPMALMIO OT 3KCMEpPTOB-
nccnepoBatesieit, YTobbl COCTaBUTb afeKBATHYH NMPOrpPamMMy Pa3BUTUS KOMMaHWUW.

Tpek 4. NMpuknaaHana counanbHasa NCUXONOrnA

Task 1. Read the article and answer questions below. Answers should be given in
English (30 points).

Questions to answer:

1. According to the article, what is the difference between acculturation and
globalization?

2. Try to find association between motivation for ethno-cultural continuity and
acculturation strategies. Provide examples of ethnic groups that managed to maintain
their cultural heritage in the face of globalization (please use examples that are not
mentioned in the article). Provide arguments to support your choice.

3. The author illustrates the idea of resistance to homogenization by highlighting
value differences between USA and Canada. Can you think of any example when two
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neighboring societies seek for differentiation? Please try to explain why it can happen
using psychological theories to support your ideas.

4, Please describe the possible outcomes of globalization in the terms of the
acculturation strategy framework. Please provide some examples based on your own
experience or experience of other people.

5. Can you think of a study involving one of the concepts described in the article? Try
to come up with your own goal of the study, a research question that could be checked
empirically and formulate a hypothesis with the variables that you would study. Please,
describe your potential sample and research methods. Don’t forget to provide expected
study results.
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both parties. A second process (globalisation) is also initiated by intercultural contact and
leads to cultural and individual change. Two long-held assumptions are that (i) these two
processes induce more change among non-dominant peoples, and (ii) the eventual
outcome will be the loss of distinctive cultural and behavioural features of non-dominant
group members, leading to their absorption into a homogeneous society that resembles
the original dominant group. The long-term outcome is thus believed to be one rather
homogeneous global society, sharing beliefs, values, consumer preferences and social
structures. In this paper these assumptions are challenged, employing an acculturation
framework that posits highly variable cultural and psychological outcomes that follow
from intergroup contact. In addition to the assimilation of non-dominant peoples into
dominant societies (either within societies or internationally), this framework proposes
that other outcomes are possible: integration results in the maintenance of existing
cultures and behaviours while peoples engage in day-to-day interaction within an
evolving civic framework; separation results in the cultural and psychological
maintenance when groups and individuals avoid interaction as much as possible; and
marginalisation results in cultural and psychological loss, particularly among non-
dominant populations, along with their exclusion from full and equitable participation in
the larger society. Examples of such variability are provided, using empirical studies of
indigenous and diasporic peoples, immigrants, and nation states. It is concluded that,
rather than assimilation and homogenisation resulting from intercultural contact, the
more likely outcomes are either some forms of integration (exhibiting a high degree of
cultural and psychological continuity and producing new social structures that
incorporate interacting peoples), or separation (in the form of resistance and revitalisation
of heritage cultures).

© 2008 Published by Elsevier Ltd.

1. Introduction

“We can easily conceive of a time when there will be only one culture and one civilisation on the entire surface of the
entire earth. . .I don’t believe that this will happen, because there are contradictory tendencies always at work - on the
one hand towards homogenisation and on the other towards new distinctions” (Levi-Strauss, 1978, p. 20).
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“The whole continent of North America appears to be destined by Divine Providence to be peopled by one nation,
speaking one language, professing one general system of religious and political principles, and accustomed to one
general tenor of social usages and customs” (Quincy Adams; 1811; quoted in Sidney Lens, The Forging of the American
Empire (New York: Thomas Crowell, 1974, p. 3).

So, whose expectation has come to pass?

In this paper the concepts of globalisation and acculturation, and some of their relationships, are reviewed. While
acculturation has been going on for milenia, and has been studied in anthropology and psychology for decades (Sam & Berry,
2006), globalisation is a relatively recent phenomenon, having been introduced to contemporary discourse by Marshall
McLuhan in his book The Gutenburg Galaxy (1962). Despite their similarities, these two notions have not previously been
linked; this paper attempts to do so.

Some current conceptions of globalisation are reviewed first, distinguishing between the process and the outcomes of
globalisation. It is proposed that these two aspects have usually been conflated, based on the assumption that there is
only one outcome to the process. This assumption has eliminated the possibility that a high degree of global involvement
of societies (as a process) can have highly variable consequences for cultures, groups and individuals, rather than a single
homogenised outcome. Second, some of the main features of anthropological and psychological literature on
acculturation are presented, highlighting the distinction between the dimensions of contact and participation between
cultural groups and individuals and the maintenance of culture and identity. These two dimensions are the basis of an
acculturation strategies framework (Berry, 1974, 2005) in which cultural groups and individuals are seen as varying
independently on these two dimensions. The use of two dimensions permits researchers to avoid the assumption that
high contact necessarily leads to low cultural and psychological maintenance. Instead all four possibilities are available
for consideration. Some of the evidence for this highly variable relationship between these two dimensions are reviewed,
using empirical findings from published studies. There is no claim in this paper to represent all the available findings, nor
to portray all the variations. Instead, the goal is to question the common assumption that high contact between
dominant and non-dominant peoples inevitably leads to cultural and psychological loss among those who are
dominated.

2. Globalisation

Although the concept of globalisation has come into widespread use, there is no single accepted definition of it. So, I adopt
here one early definition to set the stage for its further elaboration:

“Globalisation refers to the multiplicity of linkages and interconnections that transcend the nation-states (and by
implication the societies) which make up the modern world system. It defines a process (emphasis added) through
which events, decisions, and activities in one part of the world can come to have significant consequences for
individuals and communities in quite distant parts of the globe. Nowadays, goods, capital, people, knowledge, images,
communications, crime, culture, pollutants, drugs, fashions, and beliefs all readily flow across territorial boundaries.
Transnational networks, social movements and relationships are extensive in virtually all areas of human activity from
the academic to the sexual.”(McGrew, 1992, pp. 65-66).

This definition refers to a complex process, rather than to the kinds of outcomes, which take place when societies engage in
international contact. This process involves a flow of cultural elements (ideas, goods etc.), and the establishing of
relationships and networks. It does not specify what societies and their individual members do in response to this process,
nor identify the changes that take place among them. In contrast, popular usage often combines the process of globalisation
and its consequences into one grand idea - that of the homogenisation of world cultures and peoples (e.g., [USAmerican]
National Geographic, Special issue on Global Culture, 1999).

The distinction between process and outcome is further exemplified by Legrain (2002, pp. 4 and 9): “Globalisation is
shorthand for how our lives are becoming increasingly intertwined with those of distant people and places around the world
—economically, politically and culturally. . .(However) globalisation is a process, not a destination”.

It is essential to make this distinction between process and outcome because the process can have highly variable
consequences. Three general consequences of the process have been identified that undermine, even negate,
homogenisation as an inevitable outcome. First, societies and individuals may react against any attempts to undermine,
devalue or otherwise eliminate their cultural heritage and identity. This aspect has come to be known and localisation, as a
counter process to globalisation. As Knight (2000, p. 242) has pointed out, “the technologies that make global culture
possible also facilitate the dissemination and hence revival of distinctive local cultures”. Second, the process of globalisation
may lead to the fragmentation of extant societies into more culturally-specific nation states, rather than to larger more
uniform cultural entities (e.g., the breakup of the former Soviet Union and Yugoslavia into smaller, more culturally defined,
nation states). Finally, there is now substantial psychological evidence (e.g., Branscombe, Schmitt, & Harvey, 1999; Schmitt &
Branscombe, 2002) that one of the consequences of intercultural contact, particularly when it is negative or discriminatory,
is to react against it, and to increase one’s identification with one’s own cultural community.

The view of globalisation expressed in this paper, and the distinction between process and outcomes, derives largely from
much thinking and empirical work on acculturation (reviewed below). It is now clear that the old belief that culture contact
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inevitably leads to cultural and psychological homogenisation is no longer supportable. Cultural convergence can no longer
be assumed.

3. Acculturation

The concept of acculturation came into psychology from the discipline of cultural anthropology. One formulation in
particular has been useful in subsequent work: “Acculturation comprehends those phenomena which result when groups of
individuals having different cultures come into continuous first-hand contact, with subsequent changes in the original
culture patterns of either or both groups. . . under this definition, acculturation is to be distinguished from culture change, of
which it is but one aspect, and assimilation, which is at times a phase of acculturation. ..” (Redfield, Linton, & Herskovits,
1936, pp. 149-152). Although this was not the first study of acculturation, it is the first comprehensive definition of the
concept in anthropology.

For the purposes of this paper, the key ideas from this cultural-level definition are: acculturation is seen as just one aspect
of the broader concept of culture change; it is considered to generate change in either or both groups; and it is distinguished
from assimilation. Perhaps most important is the explicit recognition that acculturation is not only assimilation. A second
important feature is that acculturation is mutual; it is a process that can bring about changes in both (or all) groups in contact,
rather than only among non-dominant groups.

At the psychological level, Graves (1967) introduced the concept of psychological acculturation, and defined it as the set of
psychological changes that take place in individuals who are members of cultural groups experiencing (group-level)
acculturation. In parallel with the two features noted at the cultural level, psychological acculturation is considered to be not
only in the direction of assimilation, but can also be reactive; and it can also lead to changes in the behavioural repertoire of
individuals belonging to both groups.

The anthropological study of these non-assimilative ways of acculturating has produced numerous studies of what have
been termed reaffirmation or revitalisation movements (see below). These social movements have arisen among indigenous
and enslaved peoples in many parts of the world in response to their colonisation. They have the goal of reclaiming an earlier,
or ‘traditional’, way of life, one that throws off many of the features brought by the colonial society. In the sociological
literature on marginalisation, researchers have noted that many groups “swing about and reaffirm” (Park, 1928) their
heritage cultures and identities, in part as a way to escape from being in a marginal situation. This move is one way of
achieving separation of the revitalised group from major contact with the dominating group (see discussion of acculturation
strategies below).

These revitalisation movements are collective attempts to reverse the process of cultural domination that has resulted
from colonisation, and to regain (sometimes even to reinvent) the group’s cultural heritage. Two frequently cited examples
are the search for cultural rebirth by the Seneca people of New York (Wallace, 1970), and the cargo cults found in some
Melanesian societies (e.g., Worsley, 1957). In the first case, the Seneca came to believe that their poverty and humiliation at
the hands of colonisers could be reversed by adopting a set of religious beliefs and daily behaviours that were partly
indigenous and partly rooted in Quaker beliefs. These included the rejection of alcohol use, the regaining of tribal territories
and the achievement of social cohesion and a new morality. In the second case, the community came to believe that some
external power would bring “cargo” that would make the people as well-off as the colonisers. Worsley considered this set of
beliefs to be a reaction to colonial oppression. In both cases, there is a combined religious and political reaction to what is
nowadays recognised as a form of ‘globalisation’. And this reaction incorporates both a rejection of, along with a partial
adoption of, features of the society that has come to dominate them.

A contemporary example can be found in the Rastafari movement (see Murrell, Spencer & McFarlane, 1998). In the West
Indies, the long history of European domination of African peoples came to be resisted, and African cultures and religions
were reclaimed. For Rastafari, “Babylon” is defined as the Western political and economic domination and imperialism, and
“chanting down Babylon” is a set of actions designed to throw off (eliminate, reduce, or avoid), this domination. According to
Murrell et al. (1998), in Jamaica, “Babylon refers to the ideological and structural components of Jamaica’s social system,
which institutionalises inequity and exploitation. In this respect, Babylon is the complex of economic, political, religious and
educational institutions and values that evolved from the colonial experiment” (p.24). “At the highest level of generality,
Babylon portrays the forces of evil arrayed against God and the righteous (Haile Selassie, Rastas and the poor, p. 25)". At the
psychological level, “Rasta psychology is resistance and liberation psychology-the sum total of the organised and
spontaneous campaign against racist subjugation, fired by the burning desire to be free from all forms of social, economic and
political domination, p. 36)". Rastafari seeks to reaffirm their indigenous identities in Africa, emphasising the great
civilisations that have flourished there. For Rastafari, “Ethiopia” is a term for all ancient Africa. They engage their lives with a
strong religious fervour, seeking justification for their beliefs and actions in the one true word. However, Rastafari is
fundamentally a peace movement, (“one love”), and stands in sharp contrast to other contemporary reaffirmation
movements that seek to throw off colonial domination through the use of violence against those who have come to dominate
them.

In addition to revitalisation as a way to resist cultural homogenisation, there are other forms of resistance to assimilation.
The clearest example is that of the Jewish community world-wide. For over 2000 years, living a diasporic existence and
facing dispersal, discrimination and the Holocaust, Jewish communities have not only survived, but also thrived. The concept
of long term acculturation has been introduced by Gezentsvey (2007). She argues that “It is of vital importance to understand
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how established ethno-cultural communities who have been living outside their native country for decades, centuries or
thousands of years manage to both interact with the larger society and preserve their cultural heritage”. She has developed
two further concepts (‘Ethno-Historical Consciousness’ and ‘Motivation for Ethno-cultural Continuity’) to understand and
assess the motivational basis for such long-term cultural maintenance. She finds that these variables predict the desire for
endogamy: “... the intentions of ethno-cultural individuals to marry a person from the same ethnic group stem from a
motivation to maintain their heritage culture; transmit it to their children and see their group endure”. However, beyond this
substantial cultural continuity in the diaspora, there has also been a ‘revitalisation’ component, for example in the Zionist
movement and the advent of the state of Israel.

The collective and psychological reaction to global domination can also be exemplified by the rise of the indigenous science
movement (e.g., Ziman, 2000), and more specifically by the indigenous psychologies movement (e.g., Allwood & Berry, 2006;
Berry, Irvine, & Hunt, 1986; Enriquez, 1992; Kim & Berry, 1993; Sinha, 1997). In this movement, psychologists from many
societies have come to realise that the psychological concepts, theories, methods and data that define the field represent only
a small part of the available psychological phenomena world-wide. Indigenous psychologies are first of all a reaction to this
domination of WASP (“Western Academic Scientific Psychology”), and second an attempt to develop culturally-appropriate
concepts and findings that will allow for a more sensitive understanding and a useful and applicable knowledge base. Rather
than accept the dominance of WASP, alternatives are being developed that are rooted in both the indigenous and the
international features of the discipline. So, even in social and behavioural science, globalisation does not mean the
acceptance of the one version that has come to dominate the discipline (see also Bhawuk, 2008).

4. Acculturation strategies

The concept of acculturation strategies was introduced by Berry (1997) as an extension of the earlier concept of
acculturation attitudes (Berry, 1980). This concept refers to the various ways that groups and individuals seek to acculturate.
Knowledge of these variations has increased substantially in recent years (see Berry, 2003), challenging the assumption that
everyone would eventually assimilate and become absorbed into the dominant group (Gordon, 1964). The notion of strategy
is based on the view that at the cultural level, the two groups in contact (whether dominant or non-dominant) usually have
some notion about what they are attempting to do (e.g., colonial policies). At the individual level, persons will vary within
their cultural group (e.g., on the basis of their educational or occupational background); and within their families, persons
will vary according to their gender or position (e.g., mother, son). The more immediate outcomes of the acculturation process
(including the behavioural changes and acculturative stress phenomena) are known to be a function, at least to some extent,
of what people try to do during their acculturation; and the longer term outcomes (both psychological and sociocultural
adaptations) often correspond to the strategic goals set by the groups of which they are members (Berry, 1997, 2005).

Four acculturation strategies have been derived from two basic issues facing all acculturating peoples. These issues are
based on the distinction between orientations towards one’s own group, and those towards other groups (Berry, 1980). This
distinction is rendered as (i) a relative preference for “maintainance of one’s heritage culture and identity” versus not
maintaining them; and (ii) a relative preference for “seeking relationships with other groups” and participating in the larger
society versus avoiding such relationships. It has now been well demonstrated that these two dimensions are empirically, as
well as conceptually, independent from each other (Ryder, Alden, & Paulhus, 2000). This two dimensional formulation is
presented in Fig. 1.

These two issues can be responded to on attitudinal dimensions, shown as varying along bipolar dimensions, rather than
as bald (positive or negative) alternatives. Orientations to these issues intersect to define four acculturation strategies. These
strategies carry different names, depending on which ethnocultural group (the dominant or non-dominant) is being
considered. From the point of view of non-dominant ethnocultural groups (on the left of Fig. 1), when individuals do not wish
to maintain their cultural identity and seek daily interaction with other cultures, the Assimilation strategy is defined. In
contrast, when individuals place a value on holding on to their original culture, and at the same time wish to avoid
interaction with others, then the Separation alternative is defined. When there is an interest in both maintaining ones
original culture, while in daily interactions with other groups, Integration is the option. In this case, there is some degree of
cultural integrity maintained, while at the same time seeking, as a member of an ethnocultural group, to participate as an
integral part of the evolving larger social network. Finally, when there is little possibility or interest in cultural maintenance
(often for reasons of enforced cultural loss), and little interest in having relations with others (often for reasons of exclusion
or discrimination) then Marginalisation is defined.

It is obvious that non-dominant groups and their individual members do not have the freedom to choose how they want
to acculturate. When the dominant group enforces certain forms of acculturation, or constrains the choices of non-dominant
groups or individuals, then other terms need to be used. Thus, Integration can only be “freely” chosen and successfully
pursued by non-dominant groups when the dominant society is open and inclusive in its orientation towards cultural
diversity. Thus a mutual accommodation is required for Integration to be attained, involving the acceptance by both groups
of the right of all groups to live as culturally different peoples. This strategy requires non-dominant groups to adopt the basic
values of the larger society, while at the same time the dominant group must be prepared to adapt national institutions (e.g.,
education, health, labour) to better meet the needs of all groups now living together in the plural society.

These two basic issues were initially approached from the point of view of the non-dominant ethnocultural groups.
However, since the original anthropological definition clearly established that both groups in contact would change and
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Fig. 1. Intercultural strategies in ethnocultural groups and the larger society.

become acculturated, a third dimension was added: that of the powerful role played by the dominant group in influencing
the way in which mutual acculturation would take place (Berry, 1974). The addition of this third dimension produces the
right side of Fig. 1. Assimilation when sought by the dominant group is termed the Melting Pot. When Separation is forced by
the dominant group it is Segregation. Marginalisation, when imposed by the dominant group it is Exclusion. Finally,
Integration, when diversity is a widely-accepted feature of the society as a whole, including by all the various ethnocultural
groups, it is called Multiculturalism.

With the use of this framework, comparisons can be made between individuals and their groups, and between non-
dominant peoples and the larger society within which they are acculturating. The acculturation ideologies and policies of the
dominant group constitute an important element of intercultural research (see Berry, Kalin, & Taylor, 1977; Bourhis, Moise,
Perreault, & Senecal, 1997), while the preferences of non-dominant peoples are a core feature in acculturation research
(Berry, 2006a; Berry, Kim, Power, Young, & Bujaki, 1989). Inconsistencies and conflicts between these various acculturation
preferences are common sources of difficulty for those experiencing acculturation. For example this can occur when
individuals do not accept the main ideology of their society (when dominant individuals oppose immigrant cultural
maintenance in a society where multiculturalism is official policy), or when immigrant children challenge the way of
acculturating set out by their parents. Generally, when acculturation experiences cause problems for acculturating
individuals, we observe the phenomenon of acculturative stress, with variations in levels of adaptation (Berry, 2006b).

5. Globalisation and acculturation: some empirical examples

If the two phenomena of globalisation and acculturation are distinct, it is legitimate and useful to ask what are the
relationships between them. First, I view globalisation simply as contact that provides the starting point for acculturation. As
we saw earlier, acculturation begins with contact between cultures, groups and individuals. Second, following the variations
that were outlined in the discussion of acculturation strategies, we may conceive of four possible outcomes. One possibility is
that globalisation will lead to the homogenisation of world cultures, most likely by non-dominant societies converging
toward dominant ones (i.e., assimilation). Another possibility is that there is mutual change, leading to some convergence
among both groups in contact, leading to some shared common qualities, while retaining distinctive features of both (i.e.,
integration). A third possibility is that non-dominant groups reject the influence of the dominant society, either by turning
away from them at the outset (i.e., separation) or by shedding them once they have begun (i.e., revitalisation). Finally, it is
possible that globalisation can lead to the destruction of non-dominant cultures, leaving their members without any cultural
nexus in which to carry out their lives (i.e., marginalisation).

Large, dominant nation states obviously have an important role to play in the process of globalisation. The example of the
Soviet Union reminds us of the strong influence of this state on the cultural features of those states that became formally
incorporated into, or associated with, it. The language, the economic policies, the (non-) religious practices, and many other
features of these states became highly dominated by Russian language and practice. In the most dominated states (such as
the three Baltic nations of Estonia, Latvia and Lithuania) they were fully incorporated into the Soviet Union (unlike the more
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autonomous countries of Czechoslokakia, Hungary, and Poland). Yet even under such influence, for example in Estonia
(Berry, 2003), cultural ideals and values, and practices remained intact, despite a rise in the imported Russian-speaking
population, initially making up less than 5% and rising to over 30% during the Soviet period. And this cultural continuity has
provided the basis for an incredible cultural, political and economic resurgence in the 15 years since their independence,
which is to some extent driven by a desire to distance themselves from the Russian past, and continued presence on their
Eastern border.

Indigenous peoples also provide ample evidence for substantial cultural and psychological continuity in the face of
generations of colonial domination. This continuity resembles both the “long term acculturation” phenomenon studied by
Gezentsvey (2007), and the reaffirmation movements, both described above. For example, the Royal Commission on
Aboriginal Peoples (1999) published numerous research studies of the surviving and thriving of indigenous peoples in
Canada. In one (Aboriginal Peoples Survey, 1993), language knowledge and use, and traditional practices showed remarkable
persistence after 400 years of colonisation. This is confirmed by variations across indigenous groups. For “Indians on reserve”
(those living in their home nations) 65% of adults, and between 45% and 57% of children, retained language and traditional
practices. The proportion was higher among the Inuit (formerly called “Eskimo”) in the Arctic. It was lower among “Indians”
living away from their home communities and among “Metis” (those of mixed “Indian” and French or Scottish origin). This
pattern shows both continuity and change, largely associated with larger geographical distance allowing lesser contact and
domination. However, formal schooling forced on those in remote communities (often by relocation to assimilationist-
oriented church- and government-run institutions) had only limited impact on indigenous language and practice. There is
not only cultural, but also psychological evidence to support this resistance to cultural absorption (Berry, 1999). Cultural
identities were sampled in a number of indigenous samples, using the four-fold conception presented earlier. Of the four
possible identities over three periods (claimed retrospectively in the past, at present, and projected into the future), it is clear
that hundreds of years of colonisation have not diminished the perception of their aboriginal identity. An ‘Aboriginal’
cultural identity is above 75%, while all other identities fall below 10%. Moreover, the expectation by participants in the study
was that, while it had been somewhat diminished in the past, they saw themselves as having an even stronger ‘Aboriginal’
identity in the future.

The most obvious example of a dominant society in the contemporary world is that of the United States of America.
Within this global dominance, we may consider the case of influence on its northern neighbour, Canada. There are two
conventional assumptions about the consequences of this situation. One is that because of its proximity and massive
ownership and control of cultural and economic sectors of life in Canada (such as over 90% of films shown, and 80% of some
key industries), many have assumed that Canadian society, particularly life values, are being changed inevitably toward
USAmerican (henceforth US) values. Second, the two societies are based on two distinct “foundation myths” or value sets: in
Canada, it is the search for “peace, order and good government”, and in the US it is “life, liberty and the pursuit of happiness”.
If these differences were present at the outset, have US values come to dominate Canadian values? Adams (2003) has
documented precisely the opposite outcomes: there is a clear difference between the two societies in their value profiles, and
this difference is becoming greater over time. Moreover, Canadian values appears to have become less conservative than the
“order” value suggests, while US values appear to have become tighter and more conservative (in contrast to the “liberty”
value).

Adams employed a survey instrument of 86 value statements at three times (1992, 1996 and 2000) in the two countries.
His samples were representative of the population in the two countries, and totalled more than 14,000 individual
respondents. Factor analyses of all responses provided evidence of two dimensions, which he termed authority-individuality
and survival-fulfilment. The first dimension ranges individuals on a scale from the acceptance of the need for hierarchy in
one’s life (authority) to more personal freedom (individuality). In more detail, by authority, Adams means *“‘conformity to the
expectations of authority figures. . .and a willingness to obey the customs and demands of institutions and ideologies, p. 22".
By individuality, Adams means those who are “unwilling to defer to authority. .. and instead want to make their own choices
about all aspects of their life p. 23”. The second dimension ranges individuals on a scale from concern with meeting day-to-
day basic needs (survival) to the quest for personal growth (fulfilment). By survival, Adams means those “who seek material
gain, and engage in competition and zero-sum social interaction, p. 25”, who accept sexism, xenophobia and the use of
violence, and have a rather ‘Darwinian’ view of life. By fulfillment, Adams means those who “are more concerned with the
quality of life than with the standard of living. . .. They are less interested in getting ahead and more interested in personal
growth and well-being, as well as improving society at large, p.26".

Crossing these two dimensions creates a social values space with four quadrants: Status and Security (obedience to
traditional structures and norms); Authenticity and Responsibility (well-being, harmony and responsibility); Exclusion and
Intensity (seeking stimulation and intensity); and Idealism and Autonomy (exploration and flexibility).

Combining data from the three time periods, Adams shows that US respondents are more highly represented than
Canadian respondents in the first three quadrants (22% versus 13%; 30% versus 25%; and 24% versus 16%, respectively), while
Canadian respondents are more highly represented in the fourth quadrant (Idealism and Autonomy; 45% versus 24%).

When the national samples are broken down into 15 regions (e.g., Deep South, Midwest, New England, Texarkana, and
Pacific in the USA; Atlantic, Quebec, Ontario, and British Columbia in Canada), a more fine-grained picture emerges. The
‘Deep South’, ‘Texarkana’ and the ‘South Atlantic’ regions (all in the USA) occupy the Status and Security quadrant; the
‘Midwest and ‘Plains’ regions (both in the USA) occupy the Authenticity and Responsibility quadrant; the ‘Mid Atlantic’
region of the USA occupies the Exclusion and Intensity quadrant; and all the Canadian regions, along with the US regions of
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‘Mountain’, ‘Pacific’ and ‘New England’ occupy the Idealism and Autonomy quadrant. Note that the US regions that share this
last quadrant with all Canadian regions are geographically adjacent to Canada. This suggests the possibility of mutual
acculturation, but it is also possible that the values shared by all Canadian regions have influenced the US values, given the
value disparity between these adjacent regions and other US regions.

Perhaps the most startling finding is the response to the value statement that “The father of the family must be master in
his own house”. Adams shows that these international and regional differences are not only strong, but increasingly
diverging over the time period of the three surveys. With respect to value change over time, in 1992, percentage agreement
was 26% in the Canadian national sample and 42% in the US national sample; the percentage agreement went down in Canada
in 1996 and 2000 to 20% and 18%, while it went up in the US sample to 44% and 49%.

With respect to the strength of the difference, in the 15 regions, the percentage agreement with this statement ranged
from 15% in Quebec to 21% in Alberta, and from 29% in New England to 71% in the Deep South: That is, all Canadian regions
accepted this value to a lesser extant than all US regions.

A third example comes from a study of immigrant youth who have settled in 13 societies (Berry, Phinney, Sam, & Vedder,
2006). This study sampled immigrant youth from 26 different cultural backgrounds and lived in 13 countries. We
distinguished settler societies (Australia, Canada, Israel, New Zealand, and the United States of America) from countries with
fewer and more recent immigrants (e.g., France, Germany, Portugal, Sweden). In each country we sampled both national and
immigrant youth. We attempted to sample the same cultural group in as many societies as possible, but there is wide
variation in the groups studied because of the different immigrant groups that live in each country. Participants in the study
were 7997 adolescents, including 5366 immigrant youth and 2631 national youth (ages 13-18; mean age = 15 years and 4
months for both groups). The sample included both first-generation (those who were born in country of origin and arrived
after the age of 6; 34.7%) and second-generation (born in receiving country, or arrived before the age of 7; 65.3%) immigrant
youth.

The questionnaire assessed a wide range of variables related to acculturation and adaptation. These variables were:

Acculturation attitudes: This scale assessed four acculturation attitudes: assimilation, integration, separation, and
marginalisation.

Cultural identity: Ethnic identity was measured with items assessing ethnic affirmation; National identity was assessed
with measures of national affirmation.

Language proficiency and language use: The scale for language proficiency inquired about a person’s abilities to
understand, speak, read and write the ethnic and national languages.

Ethnic and national peer contact: The two scales assessed the frequency of interaction with peers from one’s own ethnic
group, or from the national group.

Family relationship values: This scale consisted of two subscales. Items assessed acceptance of family obligations, and
adolescents’ rights.

Perceived discrimination: The scale assessed perceived frequency of being treated unfairly or negatively or being teased,
threatened, or feeling unaccepted because of one’s ethnicity.

Adaptation: Psychological adaptation was measured with three scales: life satisfaction, self-esteem, and psychological
problems. Sociocultural adaptation was assessed using scales for school adjustment and behaviour problems.

Cluster analysis was carried out with all the variables associated with the acculturation process: the four acculturation
attitudes, ethnic and national identities, ethnic and national language knowledge, language use, ethnic and national peer
social contacts, and family relationship values. Four clusters were found, which we term acculturation profiles. These were: an
integration profile (36.4 % of immigrant youth), an ethnic or separation profile (22.5 %), a national or assimilation profile (18.7
%), and a diffuse or marginalisation profile (22.4 %). All adolescents for whom we had complete data (N = 4334) fit one of the
four profiles. The integration profile was the most frequent one. It consisted of 1576 adolescents who indicated relatively high
involvement in both their ethnic and national cultures. They strongly endorsed integration and gave low endorsement to
assimilation, separation, and marginalisation. These adolescents were high on both ethnic and national identities. They
reported high national language proficiency and average ethnic language proficiency; and their language usage suggested
balanced use of both languages. They had peer contacts with both their own group and the national group. They were near
the mean on family relationships values. These adolescents appear to be comfortable in both the ethnic and national
contexts, in terms of acculturation preferences, identity, language, peer contacts, and values.

The ethnic[separation profile consisted of 975 adolescents who showed a clear orientation toward their own ethnic group.
They endorsed the separation attitude and scored low on assimilation, national identity and contacts with the national
group. They had high ethnic identity, ethnic language proficiency and usage, and ethnic peer contacts. Their support for
family relationship values was well above the average. They represent young people who are largely embedded within their
own culture and show little involvement with the larger society.

The national/assimilation profile included 810 adolescents who showed a strong orientation toward the new society in
which they were living. Their profile is a mirror image of the ethnic profile. These adolescents were high on assimilation and
national identity, and very low on ethnic identity. They were proficient in the national language and used it predominantly.
Their peer contacts were largely with members of the national group, and they showed low support for family obligations.
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These adolescents appear to exemplify the idea of assimilation, indicating a lack of retention of their ethnic culture and
identity.

The diffuse/marginalisation profile is not as easily interpretable. These 973 youth reported high proficiency in, and usage
of, the ethnic language, but also reported low ethnic identity. They had low proficiency in the national language, and they
reported somewhat low national identity and national peer contacts. They endorsed three contradictory acculturation
attitudes, assimilation, marginalisation and separation. This inconsistent pattern suggests that these young people are
uncertain about their place in society, perhaps wanting to be part of the larger society, but lacking the skills and ability to
make contacts. This profile appears similar to young people described in the literature on marginalisation as being poised in
psychological uncertainty between two social worlds; they are also similar to those youth portrayed in the identity
formation literature as “diffuse,” characterized by a lack of commitment to a direction or purpose in their lives and who are
often socially isolated.

From these profile distributions, we can conclude that the maintenance of young peoples’ heritage culture (combining
separation and integration ways of acculturating) was substantial, whereas loss of heritage culture (combining assimilation
and marginalisation) was minimal. The common assumption that youth will prefer to acculturate in ways that make them
more like their peers from the larger society simply does not receive support.

The profiles were analyzed for differences in relation to three length-of-residence categories (less than 6 years, 6-12
years, and 12-18 years). The integration and national profiles were more frequent among those with longer residence; the
proportion of integration and national profiles among those born in the new society or with 12 years or more of residence
was more than double that of those with 6 years or less of residence. In contrast, the diffuse profile was dramatically less
frequent in those with longer residence; over 45% of those with 6 years or less residence showed a diffuse profile, while only
about 12% of those with the longest residence showed this profile. On the other hand, the ethnic profile was almost equally
frequent in all length-of-residence categories. Thus, among the most recent arrivals, the diffuse profile dominated, while the
national profile was very low. For those who lived in the society of settlement from birth or from their early school years on,
the integration profile dominated, and the national profile was second in frequency. In spite of these differences, a
substantial group of adolescents (20-25%) showed strong and enduring involvement with their ethnic culture regardless of
length of residence. We may conclude that length of residence did not seriously diminish a person’s attachment to their
heritage culture.

6. Discussion and conclusions

This paper has examined the relationship between two of the main concepts that are currently employed in study of
intercultural relations: globalisation and acculturation.

It has emphasised the distinction between the process of intercultural contact, and the outcomes of such contact for
societies and individuals. This distinction has allowed for the possibility that high degrees of intercultural contact and
engagement (often identified as the core meaning of globalisation) can have highly variable outcomes for cultural
communities and their individual members.

Bringing these two concepts together has permitted the cross-fertilisation of the two fields. In particular, the emerging
common theme of the existence of variable outcomes to the processes unleashed by intercultural contact has been
reinforced by their comparison. No longer should it be possible to easily claim that globalisation equals homogenisation.
While this does occur in some cases, the findings from the acculturation literature provide a caution when making facile
generalisations about any uniform consequences of globalisation.

Beyond this initial benefit of examining the two concepts together, the opportunity now exists to further explore (both
conceptually and empirically) how intercultural contact can lead to greater interconnectedness across nation states and
ethnocultural groups within states while not leading inevitably to cultural loss and psychological assimilation. As we have
seen, forms of separation are evident almost everywhere in the globalising world. In particular, revitalisation and
reaffirmation processes are being engaged, not only by small-scale cultural communities that were first examined in the
anthropological literature, but now also in large-scale nation states that seek to re-establish their cultural independence
from international entertainment and other forms of corporate domination (for example in film, music, and other consumer
products). Evidence for these reactions is widespread, ranging from popular consumer resistance movements (e.g., “No
Logo”; Klein, 2002), to formal international action (e.g., UNESCO, 2005 “Convention on Cultural Diversity").

The critical theoretical questions are: how is this resistance possible, what cultural and psychological resources are
needed to support such resistance, and what are the collective and personal costs of such resistance? The critical empirical
requirement is to carry out comparative research that examines contemporary situations that vary from high to low
intercultural engagement and structural interconnectedness, and then to examine the cultural and psychological
consequences of these varying conditions.

Some of the conceptual and empirical evidence reviewed in this paper provides initial evidence for this variable
relationship. Research findings from anthropology, sociology and religious and political studies have revealed evidence for
variations in the cultural and psychological consequences of intercultural contact among indigenous peoples, immigrant
youth and national populations. These selected studies show clearly that cultural loss and homogenisation (which are often
the assumed single consequence of globalisation as a process) do not inevitably occur. Indeed, the studies reveal that cultural
loss and individual assimilation, while evident, are not the most common outcomes of a high degree of contact and
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domination. Such evidence should alert us to the dangers of accepting the wide-spread assumption that globalisation means
only homogenisation. However, future research needs to further elaborate the conceptual foundations for such variation,
and to carry out controlled comparisons to empirically demonstrate the variable relationships between globalisation (as a
process) and acculturation consequences.
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Task 2. Case study (20 points).

As a psychologist, please, comment on this case.

1. Describe and explain what are the main problems and challenges Peter has
faced.

2. Explain why a misunderstanding occurred and what is the reason for it?

3. Create a set of possible solutions which can help Peter to cope with the
problem in the most effective way.

4. What preliminary preparation or instructions (before going to Russia) could
have helped Peter to avoid the difficulties described in the case? Which
psychological theories and concepts do these instructions or preparation
programs should rely on?

Please, use social psychological theories in your response. Try to be concise and
avoid journalism and stereotypes in your analysis. Note that your response should
be given in English.

Peter is a young American teacher with a USA graduate degree, who was employed for a
teacher assistant position at a primary school in Russia. Open-minded and easy-going, he
finds locals very hospitable and gets on well with most of his colleagues. The only person
difficult to communicate with was his boss, the Director of the school. He was a straight
talking old man. From the very day of employment, Peter noticed that he has been
extremely rude and harsh with everyone. Occasionally, he would allow himself to shout at
the employees, and Peter was not an exception. After a few unpleasant encounters with
his boss, Peter decides he cannot bear such humiliation anymore. Knowing that his other
counterparts have been complaining about the boss's harsh nature, he proposes them to
write a collective complaint letter to the higher authorities from the local department of
education. But his colleagues, who have previously agreed with him, refuse to sign any
letters or even discuss the possibility of filing a complaint. Furthermore, his relationships
with them worsen; he feels that they start avoiding talking to him. For the first time in this
country, he cannot understand the people he is working with.

Kputepum oueHuBaHus

Kputepnmn oueHnBaHuA 3aaay MHBapMaHTHOMN YacTn
1. lNonHoTa oTBETa
2. TloHMMaHne 6a30BbIX MPUHLMMOB OpraHn3aLmm Hay4yHOro uccaeoBaHuA
3. OpurMHanbHOCTb U Hay4Has HOBM3Ha NMpeasiaraeMbix UAEW
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4. AkaaeMn4yHOCTb TeKCTa
5. JIorMyHOCTb U NOCAeA0BaTENbHOCTb U310XKEHUA

Kputepun oueHnBaHma 3agauy BapmaTMBHOWN YacTu
1. Tpek «KOrHUTMBHbIE HAYKN N TEXHO/IOTUUN»

Evaluation Criteria

Task 1 (criteria above should be summed together for the final assessment) Max - 25
points.

Create an Abstract (paper is presented, they need to prepare an abstract)

Your task is to compose an abstract of 200-250 words. The abstract should include (a) the
motivation of the study, (b) the main hypothesis, (c) key aspects of the experimental
design, (d) main findings and (c) conclusions.

1. Formulation of the research problem.

2. Description of the key experimental procedures.

3. Description of the main results.

4. Theoretical interpretation of the results.

5. The scientific style, the adequacy of the use of terminology, conciseness of
presentation.

Task 2 (criteria above should be summed together for the final assessment) Max - 25
points

Statistics

Provide definitions of statistical terms and discuss existing data by formulating and by
solving equations.

1. Validity of explanation of the definitions.

2. Clarity of description of the statistical problem.

3. Validity of formulation of equations addressing the statistical problem.

4. Arithmetical correctness of the equations.

5. The scientific style, the adequacy of the use of terminology, conciseness of
presentation.

2. Tpek «KoHcynbTraTMBHasa ncmxonorua. NepcoHonorna»

1. NonHoTa oTBETa
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2. AKafeMW4YHOCTb TeKCTa, BNAAEHME TMCUXONOTMUYECKMM Te3aypycoM, KOPPEKTHOe
MCNONb30BaHNE MOHATUM

3. Onopa Ha peneBaHTHble Mcuxonornyeckne, GUNOCOPCKME U KYNbTypHbIE TEKCTbI,
CCbIIKW  Ha  COOTBETCTBYHOLMX aBTOPOB TEOPUM U KOHLEMUWUA, KOPPEKTHOe
MCMONb30BaHME TEOPUI B aHaIUTUKE.

4. TOYHOCTb MHTEpPNPEeTaLMI, YYBCTBUTENBHOCTb K PeHOMEHaM, CNOCOHOHOCTb MPUMEHATb
peneBaHTHble MCUXONOTUYECKME MOZeNM B aHalUTUKe CcayyaeB W paspaboTke
KOHKPETHbIX TEM

5. JIOrMYHOCTb 1 NOCNeA0BaTENbHOCTb U3NOXEHUS UAEN

6. Hannume 060CHOBaHHOM aBTOPCKOW MO3ULMKN, OPUTMHANBHOCTb UAEN.

3. Tpek «lMo3nTnBHaA ncmxonorna»

3apaHme 1.1. AHHOTaUMA oTpaXkaeT OCHOBHbIE Te3MCbl CTaTby, OTCYTCTBYHOT pakTnyeckme
OWNHKM, TEPMUHBI BEPHO NepeBeAEeHbl Ha PYCCKUI A3bIK.

3apaHue 1.2. loctaBneHa npobaema wuccnegoBaHusa. OnucaHbl TMNOTE3bl U MAaH
nccnepoBanma. NogobpaHHble METOALI COOTBETCTBYHOT MCCAEA0BATENbCKMM BOMPOCaM U
onepaunoHann3npytot nx. OnncaHol TpeboBaHMA K Bbibopke nccnegoaHma. OnmcaHsl
npeanonaraemble  pesyabTatbl. [lpegnonaraemble  pe3ynbTatbl  YTOUHAT  /
KOMMNPOMEeTUPYHOT / BepUULMPYIOT NOAXOA, ONMUCAHHBIN B CTaTbe.

3apgaHue 2. 3anpoc nepedoOpMyNMpOBaH Ha fA3blke W3IMePSAEMbIX MMEPEMEHHbIX.
Pa3paboTaH JNOHTUTHOAHBIA  AM3alH  UCCNEAOBaHMA WAW  WUCCNeA0BaHWE METOAOM
nonepeyHbix cpe3oB. [na aHanamMsa cuTyauum nNpeasoXeHbl MeTOAbl CaMOOTYeTa,
BK/IFOYUEHHOTO HabAKOAEHWSA, MHTEPBbLIO, COOP COLMONOTNUYECKNX N OO BEKTUBHbIX AaHHbIX.
YKa3aHbl 3aBMCMMble NepemeHHble. O603HaUYeHO NpUKNaSHOE 3HAYEHNE NCCNELOBAHMS.
Pa3paboTaHbl pekoMeHAaunK, yumTbiBatoLWwMe pa3anyHbi YpOBEHb 0600LWEHNA AaHHbIX.

4. Tpek «[lpuxknagHaa counanbHas NCMXosorusa»

Task 1.

1. Argumentation, support evidence,

2. Concreteness and completeness of the answer,

3. Ability to analyze scientific texts in English, extracting the essence of the problem,

4. Ability to apply socio-psychological theoretical knowledge to analyze social situations
and people's behavior in them,

5. Mentioning the names of specialists when analyzing and referring to theories,

6. Ability to freely answer questions without literally copying the text of the article,

7. Absence of factual errors.
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Task 2.

1. The presence of the author's position on the topic under consideration,

2. The validity, argumentation, and evidence of the author's expressed positions and
conclusions,

3. Knowledge of socio-psychological issues and terminology,

4. The ability to apply socio-psychological theories and tools to the analysis of real-life
phenomena,

5. Vision of the applied aspects of socio-psychological theories,

6. The absence in the answer of everyday psychological knowledge and journalism,

7. Mention of the names of specialists in the analysis and references to theories,

8. The absence of factual errors.
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